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Chapter 1
O

THE PROBLEM AND DEFINITIONS OF TERMS USED

The Institute of American Indkin Arts was establiEhed in 1962 at

Santa Fe, New Mexico, by the Federal Government to provide an educ.otional

art program for American Indian students from all parts of the United Sta;es.

The school includes a four year accredited high school and an optional .two

years of advanced post-graduate work in academic and art subjects. The

purposes and aims of the Institute's program are to develop the arkistic and

creative expression of the individual studen't through the unique values of his

culture in the visual and performing arts. Study of traditional Indian art

forms and modern ad techniques forms a bche for continuing education in

college:, technical schools, or emp3oyment in arts-related vocations.

In 19613,.planning was initiated for a long-range program to convert

the existing library into a learning and performing resource center following

current educational research and technology.
1 The prod facilii-y, desig-

nated as an Instructional M:Iteriak C.-..nter, would incorporate (1) multi-media

1 Jams IN. arown, Richard B. Lewii, arid Fred F. Harcleroad, AV
Instruct.ion: Media ona Methods (3d ed..; New York: McGraw-Hill Book CO-.,

1969), p. 7.

1,1
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fo teoching purposes and independent study and (2) the production, display,

and dissemination of locally developed cultural materials.

THE PROBLEM

Statement of the Problem

It was the purpose of this study: (1) to identify the particular !corning

needs of ihe students at the institute of Aroorican Indian Arts; (2) to e,aluate

the aitiludes of the teachers and acceptance by the students of an instruc-

tional materials center program; and (3) to describe the inception of such a

program.

Importance of the Stl.rdy

The record for academic achievement and performance by American

Indian students of hiah school aoe at government schools in the United State4

1

is two years behind that of the national averagfe. It is important to evaluote

the use of instructional materials and multi-med:a as a -ns.cms for "bridging

the gap" of cultural difference toward improved scholastic experience for

minority students.

U.S., Congress, Senate, Committee on Labor and P..:1)!ic Welfare,
Special Subcommittee on Indian Education, Indicln A NQtionai
Tracjdy - A Nr.:tknol Cliallc:nrle, 1959 Re-oort, 91st IL; Ses.,
Novembet 3, 1969 IsWashington: Government Printin.3 Ofiice, 1969),
p . 63.

12
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The rec:oFding of the problems and progress of a developing media

center program at the Institute of American Indian Arts can serve as a proto-
..

type and basis for continuing study and possible application at other schools.

Limitations - d Scope of Study

The conversion of the existing library at the Institute of American

Indian Arts to an instructional materials center was started in October 1969.

This descriptive study has been based on the prbgress and changes effected

from Octither 1969 to October 1970. During a period of six weeks in September

and October 1970, observations were made at the school in Santa Fe, New

Mexico, by the writer; personol interviews with administrators and question-

naires for studt..nts
1 and teachers

2 were used for purposes of this study. Any

conclusions reached are necessarily limited by the time and techniques available.

Organization of the Remainder of the Thesis

Definitions of the terms and abbreviations used will complete ihe

first chopter.

A review of the related literature is made in the second chapter on:

(1) the history and problems of Indian education in the United States;

(2) recent innovations in education; and (3) instructional materials and Indian

education.

1 Appendix A.

2Appendix
B.

13
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The third chapter deals with the history of the Institute of American

Arts, its stated aims and purposes, and its unique place as an innovativ

school in the Bureau of Indian Affairs' school system. Opinions of the stu-

dents' educational needs were obtained by personal interviews with the admin-

istration and teachers. Results of recent testing of the students are presented.

The fourth chapter describes: (1) the library facilities and matericds

up to October 1969 and (2) the means for funding :he initial conversion of

the library to an instructional materials center, 1969-1970. The Iong-t:ange

projection and plans for an integrated learning and arts resource center by

1977 are included in this chapter.

The fifth chapter reviews the actual proareLs made in one year's

time in the various areas characterizing the physical and functional attributes

of the instructional materials center.

The sixth chapter presents the responses obtained from the students

and teachers by questionnaires and interviews on the use of the library and

audiovisual equipment and materials.

The seventh chapter summarizes the work and results of this thesis

project and presenis conclusions based or. the study.

DEFINITIONS OF TERMS USED

The Institute of American Indian Arts. Hereafter, within the context

of this study, "the InstitUte," "IMA," or "the school" shall refer to the

i4



5

Institute of ,Arnerican Indian Arts, located on CerriHos Road in Santo Fe, New

Mexko.

Culturally diff-arcnt. As used by the writer, this term refers to an

identified group of people with a heritage and values symbolized and ex-

pressed by language, social relations, government, religion and life styles in

forms differing from that of other cultural groups. This term is preferred and

.considered more appropriate than other designations such as "culiurally disad-
.

vantaged" or "culturally deprived" found in the literature.

Title I. "Title l" refers to that 'part of the .Elementary and Secondary

Act .of 1965 (PL 89-10)1 which pertains to the allocation of government funds

for overcoming educational deprivation associated with poverty and race.

BIA. The abbreviation "NA" wili be used for the Bureau of Indian

Affairs, the United States Government agency under the Department of the

Interior, which Coordinates and directs the diverse aspects of the Indians'

relationship to the government.

Compensatory education: "'Compensatory education' has been aimed

at modifying the behavior of the individual so that he can better survive in

1 Elementary and Secondary Education Act of 1965 (ESEA), 79 Stat.
27 (1965)..
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the educational system or at altering the system so i-hat it will be more
1

sUdcessful with students having special difficulties."

Standards. The word "Standards" shall refer to the publication,

Standards fc.- Se:hool Media Programs, 1969,2 prepared by a joint committee

of the American Library Association and the National Education Association.

Instructional Materials Center. The "Instructional Materials Center"

(in abbreviated form "IMC") shall refer to the facility at the school which

incorporates tlte former library. The definition is the same as for "medicl

center" in the Standrds.

Media'center. "A learning center in a school where a full range

of print and audiovisual media, nr,:cesz,ary equipment, and services from media

specialists are accessible to students and teachers."
3

Media. "Printed and audiovisual forms of communication end their

accompanying technology."4

1 Edward L. Mc Dill, Mary S. Mc Dill, and J. Timothy Sprehe,
Stiategies for Success in Compensatory Education: An Appraisal of Evaluation
Research (E')altimore: Johns Hopkins Ptess, 1969), p. 1.

2American Library Association and National Education Association,
Standards For School Media Programs (Chicago: American Library Association,
1969), p. xv.

316id.

4 Ibid.
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Media program. "All the instructional and other services furnished

to students and teachers by a media center and its staff." 1

Multi-media. "Mu hi-media" shall refer to a variety of media in

its totality.

AV. "AV" is the abbreviation used for audiovisual, referring to the

collective instructional technology involving aural and visual perception.

The librarian. Various terms, such as media or education specialist,

will be by-passed in thiz report in favor of the generic title "librarian" to

mean the professional person in charge of developing and administering the

instructional materials cenier.

Library assistant. This tille is used in this study for the member

of the instructional materials center staff who Fulfills the job description

according to GS-1411-0,2 in addition te performing the duties of

2U.S., Civil Seivice Commission, Position Classification Standards:
GS-1411-0 (Washington: Government Printing Office, September 1957),
p. 1 . "This series includes all classes of positions the duties of which are
to supervise or perform work involved in acquiring, recording, maintaining,
and circulatina library material and rendering library services where such
work does not requiro full training in library science, or the equivalent." ,
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',media. technician" as described in the Standards for School Media Programs.

The Kennedy Report. The "Kennedy Report" is the popular name

for a report made by a special Senate committee, 1969, after invetliaating

Indian education in the Urgited States. The 'a:-e Senator Robert F. Kennedy

was its first chafrrnan.

PPBS. The abbrevia.ion "PPBS" refers to Planned Programmed Bud-
.

ceting System: "A plan for an organization . . . which prescribes actions

io be taken and actties to be carried on in tho future to advance ihe
,2organization's perceived objectives.'

t,

1Stanc1ards, p. xv, "Media Technician - A media staff member who
has training bebw the media specialist level, but who has special competen-
cies in one or more of the following fields: graphics producHon and display,
information and materials processing, photograpMc production, and equipment
operation and simple maintenance."

2David Novick, "Long-Range Planning Through Program Budgeting"
(paper presened at a Working Symposium on Long-Range Forecasting and
Planning, sponsored by rhe OrganisaHon for Economic Co-operation and
Development, October 1968, at Lake Como, Italy), p. 1.



Chapter 2

REVIEW OF THE LITERATURE

At a time of evaluation and change in educational programs for all

youth in the United states, increasing attention is drawn to the special prob-

lems and needs of children belonging to culturally different minority groups.

The problems of education for native American Ind:an children differ from

thoie of other ethnic minorities because of an historically unique relationsIlip

and dependence on the Federal Government:

The poi.ition of the Indian differs from that of other minorities,
because Congess, as it extended its rule across the continent, recog-
nized the Indian tribes as sovereign nations., and concluded some 400
separate treaties with them. Many of these agreements promised educa-
tion as one of the federal services that would be provided in exchange
for Indian lands.1

The development and application of programs for improving the

quality and attaining more effectual education for Indian youth necessitates

knowledge and awareness of the social, cultural, traditional, emotional, and

economic factors influencing the life of the people, past and present.

lEsteHe
Fuchs, "Time to Redeem: an Old Promke," Saturday Review,

January 24, 1970: p. 5.5.

9
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INDIAN EDUCATION IN THE UNITED STATES

H isto rico I Perspective

When the European white man arrived on the shores of the North

American continent over four hundred years ago, he found the land occupied

by groups of native peoples to whom he applied the all-embracing ,term

American Indians. Tribal groups, geographically dispersed, differed Flom each

other in language, customs and traditions, but shared in common a relationship

to the soil and land from which they derived their food and sustenance. In

spite of attempts to assimilate the Indian into the white-angl." pattern of life

and culture, traditional beliefs and cu5t-oms have peasisted into the twentleih

century reinforcing the determination for maintenance of identity by the

Indian.

The early settlers in the New World considered education as the best

means for civilizing and Christianizing the children of the "barbarians and

infidels."1 Education meant teaching the Indian child the skills and knowl-

edge of the white man's way of life and religion, while ignoring the values

of the Indian's own culture. The hoped-for effects, if not the aim of the

education forced on '-he Indian, were to obliterate the cultural manifestations

of his heritage.

1 U.S., Congress, Senate, Committee on Labor and Public Welfare-,
Special Subcommittee on Indian Education, Indian Education: A National
Tragedy - A National Chollen, 1969 Report, 91st Cong., 1si Sess.,
November 3, 1969 (Washinoten: Government Printing Office, 196?), p. 10.

20



In return for land occupied by white settlers, . Indians were offered

treaties by the United States Government with specific provisions for services

such as education, medical care, and agricultural training. Four hundred

treaties were made from 1778 to 1871 in which were established the legal

bas.is and policy for government responsibility in educarin the Indians)

In 1849 the Bureau of Indian Affairs was moved from the jurisdiction

of the War Department to the Department of the Interior:

The affitudes of the early Commissioners of Indian Affairs shaped
the policies of Indian education for the century that followed, given
the broad legislative discretion granted by Congress to the Secreta-y
of Interior, and in turn to the "Head" of Indian Affairs, to manage
the education of Indians.2

The Federal boarding school system was established, necessitated partially by

the distances and terrain of the reservations. Various religious denominations,

eager to gain new converts, undertook the "civilizing task" with the support

of Federal money, but by the beginning of the twentieth cen.tury, the Indian

Bureau relinquished most of its contracts with the missionary groups because

of Public protest against Federal aid to sectarian schools.3.

1 Ibid., pp. 10-11.
2 Ibid., p. 144.
3Edward A. Parmee, Formal EdJcction and CuIture Change: A Mrn

Apache Indian Con;munity and Government Education P,-cgrams (Tucson: Univ
versity of Arizona Press, 1968), p. 14.
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In.188, the Dawes Sevetalty Act 1 was passed which provided for

land allotment to individual Indians. Consequently, the Indian tribal base

was reduced drastically, creating ::,=:vere economic and social disorganization

of the Indian family. In very harsh terms:.

Thh land policy was directly related to the Government's !ndian
education policy because proceeds from the destruction of the Indian
land base were to be used tc pay the costs of taking Indian children
from their homes and placing them in Federal boarding schools, a system
designed to dissolve the Indian social slructure.2

Results of investigation of the depressed social-economic condctions

of Indians were made in the Meriam Report of 1928.3 The 'major findings

of tlie survey were that (1) Indians were excluded from management of their

own affairs and (2) Indians were receiving poor quality' of services (especially

health and education) from public officials who were supposed to be serving

their needs. It stressed the need for a relevant instructional curriculum

adapted to the backgiound of the students, awareness of a cMld's problems

in adapting to an alien language, and lack of participdtion by Indian parents

in direction of their schools. 4 The Meriam Report was most forceful in its

1

Congress, op. cit., p. 12.

3The Meriarn Report was prepared by the Brookings Institution of
WasMngton, D.C. (formerly Institute for Government Research) under the
direction of. Lewis Meriam of the University .of Chicago.

4u .S., Congress, op. cit., p. 13.
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analysis and criticiSm of the FederaI off-reservation boarding schools, pointing

out-the Once" with modern viv.vs of education and social work, which

regard home and family as essential institutions from which it is undesirable

1
to uproot children."

The inhumanity of the policies of the 1920's was dramatized most

vividly in the situation of Navaho children under nine years of age who were

forcibly removed from their families to-strange surroundings to be taught about

a world alien to previous experience and language. The emotional irnPact

and unpleaszint associaHon with white-anglo education has lasted to the

present.

The Indian Reorganization Act of 1934 was passed to correct some

of the injustices defined in the Meriam Report. Programs in bilingual educa-

tion, adult basic education, training of Indian teachers, Indian culture, old

in-service teacher training were started. A move was made to discontinue
2boarding schools in favor of day schools.

Assimilation of the Indian into the mainstream of American life was

still the goal of Government policy in education. The Johnson-O'Malley.
5

Act of 1934,3 Public Law 815,4 and Public Law 874 were designed to

Ibid p. 154.
3 Ibid., p. 32.
5 Ibid., pp. 33-34.

.2 Ibid., p. 13.
4 Ibid., pp. 32-33.
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encourage and provide attendance of Indian children at public schools

adjacent to or in the vicinity of their homes and reservations. Federal funds

were awarded to state governments and local school districts to offset the

cost of providing education for children whose families resided on l'ax-exempt

property (reservations).

Misinterpretation and confusion in use of Federal funds by the public

schools produced very little in the way of direct pertinent education for

Indian youth ) Indkrn children encountered .conflict with white society that

inhibited the learning prooess and created increased tensions in cultural iden-

lily. "Teachers showed a rather shocking unawareness of Indian prchAerns,

which differed from those of the average non-Indian -.student."2 Rather than

integrating the Indian into the anglo school society, the cultural differences

were accentuated in classroom performance to the detriment of the Indian

youth's pride end self-concept.3

The Indian Student

In spite of the destructive assaults on cultural, economic, and

spiritual survival, the Indian population is increasing at the rate of 3.3 per-

cent per year. If the present rate of growth continues, the population will

1 Ibid., pp. 34-44.
2 Parmee, op. cit., p. 28.
3 Ibid., p. 110.

'2 4
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double' in twenty-one years. 1 In .1968, there were 152,088 Indian children

-between the ages of six and eighteen: 61.3 percent attended public schools,

32.7 percentwere enrolled in Fetitral schools, and 6 percent in mission and

other schools. Some 6,616 school-age children were not in school at all.

The Bureau of Indian Affairs operates 77 boarding schools dnd 147 day

schools.2

Academic record. Brophy and Aber le, in their compilation of the

findings of the Commission on the Rights, Liberties, and Responsibilities.of

the American Indian, wrote:

The majority of Indian .pupils today are either above the general
age level for their respecHve cIassz's or are bc.:low academic norms, and
they drop out- of school more frequently thun do their non-Indian class-
mates. Th&problem is to find the method of teaching and the kind of
school environment most conducive io the progress of the non-English-
speaking Indian.3

They commented further:

Available evidence supports the view that Indian students have about
the same mental equipment as other American children. Under certain
circumstances even the most gifted of any race may rank low in I.Q.

.1U.S., Congress, op. cit., p. 55.
2 Ibid., p. XII. Two special schools bring the tot:al to 226 federally

run schools in 1970.

3William A. Brophy and Sophie D. Aber le (comps.), The Indian:
America's Unfinished Business, Report of the Commission on the Rights, Liber-
ties, and Responsibilities of the American Indian (Norman, Okla.: University
of Oklahoma Press, 1966), p. 138.

25
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tests, which reflect "nDrrnal" exposure to 1:oolfs, Eriglish conversation,
and even matericd gadgets, none of which are common in underprivileged
homes, Indian or not. 1

After two years of study and investigation, a special Senate Subcom-

mittee on Education published a report in 1969, Indian Education: A

Na lional Tragedy - A National Challenae, which is the most exhaustive state-

ment of the source ond delineation of problems in Indkin education to date.

It repeats some of the findings of the Meriam Report of 1928. Among the

staqstical _information presented in the Kennedy Report are:

The overagc educational level for all Indians under Federal super-
yision is five school years;

Dropout rates for Indians are twice the national average;
Only 3 percent of the Indian students who enroll in college graduate;

the national overage is 32 percent;
The BIA spends only $18.00 per year per child on textbooks and

supplies, cornpored to a national average of $40;
Only 18 percent of the students in Federal Indian schools go on to

college; the national average is 50 percent.2

Students graduating from Federal schools are on the average more
than 2 years below nationcd norms on achielement tests. Many students
graduate wRh litle better than a 9th-9rade level oT proficiency.3

The Kennedy Report makes the following conclusions and recommendations:

The complexity of the problems associated with cross-culiulal
education merit substantial research and development and the continuing
adoption of promising innovations as they are discovered or developed.

1 Ibid . , p. 139.

. , Congress,

3 Ibid., p. 100.

pp

26



The present assumptions underlying the conventional approach of both
Federal arid pub! ic schools have not been valid, and a systematic- search
for more realistic approaches is clearly in order..

. . . the funds available for the education of American Indians be
substantially increased, and that provision be made for advance funding
of BIA education programs to permit effective planning and recruitment
of personnel . 2

. . . a malor effort be undertaken immediately to (a) develop
culturally sensitive curriculum materials, (b) train native teachers, and
(c) promote teaching as a career among Indian youth.3

r UDI IC schools have not developed appropriate programs and curricula

for their Indian students. Edward Parmee describes the situation for Apache

Indian youth:

By refusing to accept family and community influences as a part of
the education of Apache teen-agers, the program initiated by the Whites
became a niajor source of confusion and frustration, rather than one of
rnotivotion and learning. At home on the reservation, many children
were taught to respect traditional beliefs and taboos, to learn their
native tongue, and to behave in the manner of their elders. In school,
these same children were being compelled to learn English and were
scolded for speaking Apache. They were being exposed to books that
depicted their ancestors as thieves and murderers, while the.white man
was shown as the highest achievement of civilization. In school, these
same teen-agers were told ;hat the environment of their home their
reservation was corruptive and degrading and opposed to progress.
Such was the prevailing atmosphere of learning.4

1*Ibid., pp. 105-6.
2 Ibid. p. 111.
3 Ibid., p. 116.

4PcL.mee, op, cit., p. 110.
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Language problems. The curriculum in the public school is based

on the use of English; different value systems 'and cultural concepts make

learning English difficult for the non-English-speaking In-lan child: "There

are nearly 300 Indian languages in use todqy in the United States. More

than one-haif of the Indian youth between the ages of 6 and 18 use their

native langua9e."1 Although there are increasina efforts and support for

programs in teaching English as a second language (TESL), most teachers

'do not know the Indian languages..

Silence and non-participation in verbal classroom activity is a

reflection or difficulties that the student encounters in learning to use a

language different from that ,-)F his home environment. Unwillingness to

question, engage in debate, or speak out, may be a .-esult of his cultural

heritage of non-aggressiveness or competitiveness:

The !ndian child, taught to be passive, may have been punished
at home for aggressive behavior, whereas in the classroo'rn self-assertion
may be regarded as desirable. An Indian child probably suffers from
a feeling of'guilt if he tries to outdo his classmates, yet his public
school teachers expect him to compete and, if possible, to excel.3

. Summary

The symptoms of inability to cope with a white-oriented, mono-

cultural educational system are manifested in poor academic performance

U.S., Congress, op. cit., p. 116.
3Brophy and Aber le, op. cit., p. 1,44.
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records and negcrtive student and parental atHtudes toward schooling. The

social problems of Indians are related to early school drop-outs, alienation,

drunkenness, and a h 1igh suicide rate. The past failure of education for

Indians, both in BIA and public schools, ind;cates the need for selecting

and developina innovative and creative programs that allow the indian to

maintain his "Indian-ness" in harmony with the knowledge and technology

of the tweniith century.

INNOVATIONS IN EDUCATION

The past two decades have been a time of change and innovation

in educational theories and teaching institutions throughout the country.

The development of mass media technology, .and the use of audiovisual equip--

ment and its accompanying materials have become integral to changing pat-

terns of teaching methods and learning. The printed word is no longer the

only rned:urn for the retention and transmission of information; new media,

made possible by technological discoveries, are available to teacher and

student for diverse learning enrichment end experience. According to

Marshall Mcluhan, media are extensions of the human senses, creating a

changed environment conducive for new and expanded patterns of association

Congress, op. cit., pp. 18-19.
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S
and perception01 New approaches in teaching involve the Concept that the

natural learning ptacess incorporates diverse and broad experience beyond the

accumulation of discrete segMents of information:

And since the knowledge explosion has blown out the walls between
subjects, there will be a continued move toward interdisciplinary swapping
and understanding. Many of the categorical walkbetween th;ngs are
artifacts left over from the packaging days of print.2

Instructional Materials Centers

Traditionally, libraries have housed printed materials of all forms.

With the advent and acceptance of non-book materials as part of the educa-

tiond scene, the role of the library has changed:

No longer is, it "just a library," or- "a storehouse of books," or "a
fflm centec." Far from it. Thanks largely to the increasing attention
now being given generally to these and other resources, educational media

centers are coming to be seen as key elements in the work of the
schools.3

Th3 school library, incorporating a variety of resources and functions

is termed variously as an "instructional materials center," an "educational

medki center," a "learning center," or other. Robert M. Brown makes a

1Marshall McLuhan, Understanc'ing Medki: The Extensions of Man
(New York: McGraw-Hill Book Co., 1964), pp. 3-8.

2John M. Culkins, "A Schoolman's auide to Marshall McLuhan,"
Saturday Review, March 18, 1967, p. 72.

3James W. Brown, Richard B. Lewis, and Fred F. Harcleroad, AV
Instruction: Media and Methods (3d ed.; New York: McGraw-Hill Book "EJ.,

1-9-69), p. 51.
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distinction between the terms "instructional" and "learning" as representing

two different concepts of services as determined by the school's orientation

to a particular educational program or philosophy:

The tr:rm "Instructional Materials Center" is open to question, be-
cause it ,upposes that the function rather than the service of such a
center is to be a ware'nouse or supply house for materials. . . . The
bask service of the Instructional Maierkls Center (IMC) is to efficiently
and effectiv,..ly organize rnt;terials of all types so that they are readily
available to students and faculty)

He suggests that the title "Learning Center" be used to describe a facility

that -Incorporates organizaHon and services which reflect new ideas in educa-

tion to make an individual more responsible for his learnin9.'
,2.

Within the context of this study, contusion in terminology will be

avoided by using "Instructional Materials Center" to coincide with the icrrn

used by the administration of the Institute for their proposed facility incor-

porating audiovisual materials and related programs.

Elementary and Secondary Education Act of 19653

Passage and implementation of the Elementary and Secondary Educa-

tion Aet of 1965 (ESEA) has given positive help and support to local school

1Robert M. Brown, "The Learning Center," AV Communication
Review, XVI, 3 (Fall, 1968), 294.

2 Ibid., p. 296.
3, 'Art Act: To strengthen and improve educci4onal quality and educa-

tional opportunities in the Natkn's elementary and secondary schools." 79*
Stat. 27 (1965)..
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districti by providing monies to purchase educational materials and make

services available where funds had been limited:

Since the use of all types. of audiovisual media and materials has
been limited drastically in the past by lack of local or state fund:, this
federal encouragement has been a principal factor in making them avail-
able and encoutaging their organization optimum use.

The provisions in Title I of ESEA were designed to:

Meet the needs of educationally deprived children (Title I) disad-
vantaged children in low-income areas; children in institutions for the
handicapped, neglected, or delinquent; children of migratory agricultural
workers and American Indian children attending federal schools.2

One of the most popular features of Title I has.been the input of Indian para:-

professionals as aides in the classroom; this has served to bridge cultural gaps

between the student, school, and community, as wefl as providing employment
3for Indians.

Recently, Congress has voted to continue the Elementary and Secondary

Education Act to 1973. Among the provisions is the extension of the Office

of Education's authority to transfer Title I funds to the Interior Department

to pay for the education of poor children living on Indian rescrvations and

attending Bureau of Indian Affairs schools.4(

Brown, Lewis, and Horclerood, op. cit.,
2 ibid., p. 68.
3U.5., Congress, op. cit., p. 94.

13 6.

4,'Congress Clears 525-Pillion Elementary Education Act," Congres-
sional Quarterly, XXVIII (April 10, 1970), 947.
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Standards for School Media Plograms

Significant social changes, educational developments, and techno

logical innovations since 1960 have necessitated revision of all previous

standards. In 1969, a joint committee of the American Association of School

Librarians and the Department of Audiovisual Instruction of the National

Education Association published the new Standards for School Media Programs.

The stated objectives of the revised standards were (1) to bring

standards in Iine with the needs and requirernents .of today's educational goats

and (2) to coordinate standards for school library and audiovisual programs)

The Standards should not be construed as requiring strict conformance and

adherence in deyeloping an instructional n:aterials program, but rather serving

as guidelines:

. . . Schools with innovative curricula and ins'.-ructional techniques
will need and want to go beyond the quantitative standards but for
schools which have not yet fully achieved their objectives, the standards
can serve as a guide for charting goals to be reached in progressive steps
over a planned period of time.2

According to the Standards, a school media program should provide:

Consultant seevices to imp/aye learning, instruction, and
the use of media resources and facilities

1 American Libraty Associotion and National Education A;sociation,
Standards for School Media Programs (Chicago: American Library Association,
1969), p. x.

2 Ibid.
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Instruction. to improve learning through the use of printed
cind audiovisual resources

Information on new eduadtional developments

New materials created and produced to suit special needs
of students and teachers

Material:, for class inrtruction and inciividual investigation
and exploration

Efficient working areas For students, faculty, ond media stafF

Equipment to convey materials to the student and teacher

In appraising the Standards, Barry Morris states:

It must be understood that the Standards are designed to implement
a program . . . they are not designed to stand by themselves and
exist for their own merit. . . . The curriculum and program come
first. The personnel, equipment and materials must fit the program
in which they are to be used. . . .2

Selection of media and materials for an integrated medicl center

program follows the same rules as with book selection; there needs to be

familiarity with the limitations cad scope of a particular medium:

The selection of non-book materials is . . . based u[timately on the
same principles as the selection of books: one seeks the best material
available in terms of authority, accuracy, effectiveness of presentation,
usefulness to the community etc. As with books, selection will be
affected by the type of library, its size,, the community in which it
funcfions and the librarian's con,zeptien of the purposes of the institution .3

1 Ibid. , p. 4.
2 Barry Morris, "The Dollars and Sense of ihe Standards," School Library

Journal, April 15, W70, p. 1569 .

3Ma:y D. Carter and Wallace J. Bonk, Building Library Collectiors
(Metuchen, N.J.: Scarecrow Press, 1969), pp. 52-53.
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The development af a media center at the Institute of American Indian Arts

Should be guided by the special needs of the Indian students and the stated

objectives of the school's program.

INNOVATIVE PROGRAMS AND INDIAN EDUCATION

Recognition of the educational problems of the culturally different

has challenged the premise of classroom homogeneity and the monoculture!

basis of public school programs and methods.1 Enlightened educators have

become critical of past policies and suggest a change in attitude:

The federal government has traditionally been reluctant to become
involved in local educational issues. . . But the basic problem is
that white, middle-class America has long paid lip service to cultural
diversity 1the richness that alien cultures have added to American
life while rejecting the culturally different in practice. It may
be that- the time has come for us to learn from our own rhetoric, to
accept in practice as well as in theory the values of diversity, and
to provide an environment in which minority cultures can flourish.2

Peter Schrog ciuestions the traditional approach to education:

. . . we should have learned in the post decade that there is no
magic in the sing le school system or in any set of curricular preset iptions,
and that the most successful motivating device may simply be the sense
that one has chosen what one wants to learn and under whet conditions. . . .3

1Jack D. Forbes, Education of the Culturally Different: A Multi--
Cultural Approach (Berkeley: Far West Laboratory for Educational Research
and Dz-velopmeni, 1968), pp. 1-26.

2James Cass, "Education in America: An Issue for the Seventies,"
Saturdcty Rey iew, January 24, 1970, p. 53 .

3Peter Schrag, "End of the Impossible Dream," Saturday Review,
September 19, 1970, p. 94.
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The unstructured classroom, individualized learning, ungraded schools,

programmed learnino are all part of an exploratory approach toward

improving the teaching/learning process. Peter Marin feels ;hat:

The natural process of learning seems to move naturally from
experience through perception to abstraction in a fluid continuous
process that cannot be clearly divided into stages. . . . We cut
into the natural movement of learning and try to force 1..pon the stu-
dents the end product, abstraction, while eliminating experience and
ignoring their perception. 1

'Media and The Learning Process

A task force survey report made to the Audiovisual .Committee of

.the American Library Association recommended that there be more intensive

study of proorams involving audiovisual instruction and assessment of their

transferability to libraries operating in different environments. Centers should

be. developed according to functions and needs of the users; interest and

research are needed in furthering such programs. There should be "commit-

merits from librarians to develop those special A-V service prograrii-shich

may assist .instruction of the retarded, the disadvantaged, homebound," 2
cind

"help meet instructional, informational, or general enrichment service needs."3

1 Peter Marin, "The Open Truth and Fiery Vehemence of Youth,"
The Center Macazine, II, 1 (January, 1969), 68.

2C. Walter Stone, "AV Task Force Survey Report," American
Libraries, January, 1970, p. 41.

3 Ibid., 13.. 43.
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There is as yet no conclusive evidence that sr.ows significant

differences between classes taught wholly by instructional media and those

taught in the conventional ways. However, "the empirical evidence demon-

strates a distinct advantage to techniques and strategies that make adequate
1and creative uses of instructional technology." "Educational media are

occupying increasingly important and significant roles in al Is of instruc-
2tional programs or in implementing various innovative projects.

Media and the Culturally Different

A study of media centers in three inner cities' schools, where the

majority of children belonged to racial and ethnic minorities of low-income,

non-Engfish-speal(ing femilies, showed that existing media center programs

were geared more to fitting the students into the dominant American middle-

class life than fulfilling the special, unique educational needs of the children:

In the opinion of the largest percentage of the reachers, the
materials in the media centers were more appropriate for supporting
the instructional piogram than for meeting the special needs of the
pupils being served. . . .3

1Don H. Coombs, "Notes from ERIC, Audiovisual Instruction, xy,
7 (September, 1970), 67.

2Brown, Lewis, and Harcleroad, op. cit., p. 17.

Department of Health, EdJcation, and Welfare, Office of
Education, Descriptive Case Studies of Nine Elemerdary School Media Centers
in Three Inner Cities (Washington: Government Printing Office, 1969),
p. 178.
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Availability of technology and. materials is .not the sole Contingency

for improved education; selection of the proper materials is important in the

instructional materials center concept. Smith and VanderMeer state:

Probably the first requirement is that of validity the quality of
suitability for the specific learner group and for the situation being
portrayed, including both direct and incidental features. . . . The
content of media for the disadvantaged is crucial. . . . Media must
reflect the whole culture from which they emerae, or they are as
harmful to the advantaged as to the disadvantaged. 1

F . Ward Brunson, in "Creative. Teaching of the Culturally

Disadvantaged," wrote:

Evidence of teachers' opinions, test grades and pupils' opinions
indicates that . . . audio-visual instruction is a superior method for
educating the culturally disadvantaged in the field of social studies.
'Directed listening with a completion guide _sheet improves the student's
ability to aganize material, increases his vocabulary and helps his
retention. . . . The same technique has Leen used with motion
pictures, sound filrnStrips and lectures, and ,tape recordings.2

Two junior high schools in Tucson, Arizona, have made efforts in

developing programs suited to the needs of disadvantaged students from

bilingual or non-English-speaking homes. Iris Mulvaney reported the goals

and methods employed:

To acMeve these cloak (to motivate and to increase facility in
English) the teams have complete freedom to develop or discover instruc-
tional materials. Teachers hove learned that vir.ai they might consider

1R ichard W. Smith and A. W. VanderMeer, "Media and Education
of the Disadvantaged: A Rationale," Audiovisual lnstruct:en, X, 1 (January,
1965), 9.

2F. Ward Brunson, "Creative Teaching of the Culturally Disac.lvan-
taged," Audiovisual Instruction, X, 1 (Janualy, 1965), .30-31.

38



29

the simples t. knowledge and most basic experience cCinnot be taken for
granted as being within the background of .these students. Since units
must be experimental and experientiaHy based, innovations and explora-
tions are'continuous. Use of' ipeakers, demonstrations, newspapers,
overhead projectors, microphones, tape recorders, listening lobs, film-
strips, and film projectors were constant, cs were visits to community
resources.1

Mulvaney concluded:

The real need is to incorporate such instruction into the curriculum
in a planned sequence from the tIme these children enter school, but
revardless of the grade level at which such an attempt is mode, . . .

consistent use of varied media ccr: speed learning for these students.2

Media and Indians

The Kennedy Report on Indian Education emphasizes ond recommends

the use of innovation and modern technology rar. improving Indian education:

The complexity of the problems cissociatec! with cross-cultural
education merit substantial research and developm.:nt and the continuing
adoption of promising innovations as they are discovered or developed.3

These schools will have the finest teachers, familiar with Indion
history, culture, ond languaae feature cm enriched curriculum, special
guidance and counseling programs, modern instructional material, a
sound program to te:ach cs a second language . . . .4

Education must be viewed as a single, continuing process which
ranges from pre-school through adulthood. Beginning with pre-school

1 Iris Mulvaney, "Teaching Students from Bngual or Non-English
Speaking Homes," Audiovisucd Instruction, X, 1 (Junuary, 1965), 34.

2 Ibid., p. 35.
3u .S., Conwess, op. cit., p. 105.

4 Ibid., p. 183.
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experience for all Indian children, the research, and development
capacity or the appropriate agencies should be strengthened, in order
to tailor educational programs to the needs of Indian people. Study
should be made of the possible. application of new educational
technologies. . .1

Resistance by the American Indian to assimnation and problems with

the English language have resulted in poor acaden-tic performance by Indian

youth in white-oriented and directed schools:

The greatest single problem that Indian students must overcome in

the sal-loots is language. . . Ail of their education must be acquited
in what is for i-hem a foreign language. The fact that their lan9uages
are orally oriented while the one they learn in school is visually-
oriented only increases the clifficu1ty.2

Brophy and Aber le state that a specific educational need among

Indian children is for learning to speak English to cope with the white

culture:

. . . there must be sought out and adopted the type of teacher
training most calculated to enable teachers to cross cultural barriers
and assist Indian children to think and io speak in English.3

Indian children need to be given firsthand knowledge of many of
the institution's and customs of our society. They should hove a bridge
to take them into the averape white cultural environment . . . .4

:1Ibid., p. 193.
2Patrick E. Graham and Juds-on H. Taylor, "Reservations and Tribal

Customs; History and Language," Journal of American Indian Education, VIII,
3 0969), 23.

3William A. Brophy and Sophie D. Aber le (comps.), The Indian:
America's Unfinished Business (Norman, Okla.: University of Oklahoma Press,,
1966), p. 138.

4Ibicl., . 151.
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The significance of the inherited culture of the child should be

recognized as an important influençe in accomplishment. Stephen Bayne

points out that it is not only the materials used in teaching, but also the

form of the sy.rem which has import:

The form or an education system as well as the content is a vehicle
for perpetuating the values of the culture operating the system. Mere
inclusion of Indian culture materials in the content of curricula for
American Indian children without radical alteration of the form of the
education process seriously perverts the means of the materials from
their meaning with the native culture.1

Bayne a:gues for Indian-directed community schools where the family nd

.
comrnunny can participate.ir the educational process with the child according

to lodian values.

Though the Indian has resisted assirnilation into while culture, he has

not been immune to certain aspects of white technology. As Vine Deloria,

Jr., says: "Accommodation to white society is primarily in terms of gaining

additional techniqueS by which they can give deeper root to: exisHng Indian

traditions.' ,2 The pick-up truck has replaced the horse as a means of trans-

portotion. The New Mexico pueblo, looking very much as it did one hun-

dred years ego, has television antennas rising from each adobe roof. Edmund

1Stephen L. Bayne, "Culture Materials in Schools' Programs for
Indian Students," Journal of American Indian Education, IX, 1 (October,
1969), 1.

2Vine Deloria, Jr., Custer Died for Your Sins (New York:
Macmillan Co., 1969), p. 139.
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,

Wilson tells of attending a Seneca New Year's ve!igious ceremony in upper

New York State. While the ceremony was being conducted in one room,

an audience of young and old was watching television in the adjoining

If the written word and ci strange language (compounded by cultural,

historical and emotional factors) is a barrier to learning, might not the

accomplishment of educational achievement be rhrough audiovisual experience?

The Indian is receptive to movies and television; Indian youth shale with

white youth an affinity for tape recorders and recordings. Samuel Cohen

observes:

A great deal of cognitive chance is possible among individuals who
do not know 'how to read. The use of audiovisual techniques and mate-
rials, including charts, recotoings, radio and television programs, pic-
tures, and programmed materials can enable an illiterate or semi-illiterate
youth or adult to master considerabk: sophislication in skills, information,
and concep;-s .2

Media Programs in Indian Schools

The literature reporting specifically on libraries and use of audiovisual

materials in educatio.lal programs for Indians has been sparse and limited.

More recently, the force of current events has generated an awareness for

1 Edmund Wilson, Apologies to the Iroquois; With a Study of the
Mohawks. in High Steel by Josc!ph Mitchell (New York: Farrar, Strauss,
1960), p. 204.

2Samuel Cohen, "Helping the Child Who Doesn't Make the Grade,"
Audiovisual Instruction, X, 1 (January, 1965), 17.
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N.

the need of correcting and improving educational policies and methods for

teaching ethnic minority children in the United States.

Libraries and media centers. Writing for the BIA in 1965, Hildegard

Thompson said:

Recognizing the importance of visual and auditory reinforcements,
the Bureau has designed a materials center to be included in all new
schools, Ind during the past year has constructed several such centers.
The mate.ials center adjoins the library and the two function as a unit.

The materials center is equippe..d with a variety of visual and au,ditory
materials and equipment for use by both teachers and students. Work
space is provided for both individual work and s,nall group activity.1

She concludes:

The library-materials center is becoming the heart of the instructional
program in Bureau schools. This cenler is making a great contribution to
the Bureau's effort to bring under-educated, disadvantaged Indian children
and youth abreast with the needs of the twentieth centuly.2

A study based on a questionnaire survey conducted on library services

in Indian schools in 1967 found that:

A number of the reporting schools have collections of audiovisual
materials including films, filmstrips, recordings, tapes, art prints, maps,
globes, transparencies and others as well as audiovisual equipment includ-
ing movie projectors, filmstrip projectors, overhead projectors, opaque
projectors, record players, and tape recorders. One school has its own
closed circuit television. Four have their own audiovisual centers separate
from the library. Many have their own equipment and get tbe materials
from the service-wide film library operated by the BIA in Brigham City,

1 Hildegard Thompson, "Indian Materials Centers," Audiovisual
Instruction, X, 1 (January, 1965), 39.

2 Ibid .
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Utah. . There is no pattern to tl-e kinds and amounts of audio-
Visual materials and equipment in relation either to the size or the
grade-level of the sk.:hools.1

There were 81 responses to 115 questionnaires sent out. The Institute of

Arrie.rican Indian Arts was not included in the survey. The summary and

conclusions made from tabulation of the responses were:

Indian schcals generally do not meet the majority of the American
Library Association's minimum standards for school libraries. . . . A
drastic increase in the number of full-time professionally trained librarians
and of paid library clerks is needed in the majority af indian schools in
order to provide even the minimum of library service.2

The Instructional Service Center at Brigham City, Utah, was estab-

lished in June 1968 by the BIA to provide a variety of educational services

to the. many schopls and teachers within its system. it maintains a library

and a film collection in addition to planning and conducting workshops and

training sessions for school personnel.3

State libraries have a role and responsibility to provide direction

and programs in library service to Indians. William D. Cunningham, Library

iMary Estelle For-1, "A Survey Concerning Library Services Accessible
to Students in Selected Indian Schools in the United Statcs in 1967" (unpub-
lished Master's thesis, San Jose (California) State College, 1968), pp. 30-31.

.Communcation with the author identified the school with a large AV collec-
tion as Sherman Institute of Riverside, California.

2 Ibid ., pp. 4 i -42.

3IJ.S., Department of the Interior, Bureau cf Indian Affairs,
Instructional Service Center (Washington: Division of Instructional Services,
19-16).
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Services Program Officer for Healih, Education and Welfare, Region VI,

wrote in the Library Journal: .

It is in the area of tradition and culture that the library might form
a bridge and be of greatest benefit to the Indian. "Culturally deprived"
is one of the unfortunate social worker terms that has crept into common
usage. The term is most often used to cLirc.,cterize .anyone or anything
that has not had the "advantages" of a white middIe-class culture.
Libraries through their prorems to Indians, Blacks, and Mexican-
Americans can do the ianguage a favor and expand our social con-
sciousness by . . . showing that cultural deprivation does not E:Xlst .2

He feels that "It cannot be a librai:y program necessarily based on what.we

have done before or the traditional concept of library service." 3.

An account has been written on the bookmobile service provided by

New Mexico to the scattered Indkin reservations within the state. The older

people, shy at first, sometimes with no more than third grade level reading

ability, responded to magazines and picture books on farming and home-

making. The children wanted books dealing with horse stories, love,

mysteries, Indians, and Indian life.4

1Region VI: North Dakota, South Dakota, Minnesota, Iowa,
. Missouri, Kansas, and Nebraska.

2William D. Cunningham, "Anto Wicharti (Sioux for 'dawn of a new
dayl)," Library Journal, XCIV, 22 (December 15, 1969), 4496.

p. 4499.

'William H. Farrington, "Statewide Outreach: Desert Booktrails
to the Indians," Wilson Library Bulletin, XLIII, 9 (May, 1969, ) S64-71.
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After visiting the Fort Hall Reservation, PocateII8', Idaho, Gerald

ShieIds, editor of American Libraries, gave a critical and depressing account

of the library services available to the students in the area:

We talked of the use of the library and found that it was low.
Lipovac shDwed us the audiovisual equipment in a library closet. It

was not impressive. He f...xplained the need for production equipment
and materials to help the Indian student develop projects related to
social studies ond the language arts. Media labs and allied equipment
are tacking in all of the surrounding schools. . . . He noted that there
was no dearth of ideas, just a lack of funds.)

He commented further:

The use of media to provide visual and audio experience needed
by these special studentsshould be integrated into the instructional
program. . . . But here in Fort Hall is a poignant example of the
need for centralized media services within the schools to meet those
rare moments when motivation and interest of the student can be m,q,
and the educative process can begin ia nave meaning and rurpose.2

Shields suggested a specially funded project to send a mobile library unit

through the reservation "to help youna and old explore their own lives and

their futures through the use of all kinds of media." 3

Innovative Indian schools. A new direction in education for Indians

is provided by the program of the Rough Rock Demonstration School in

1 Gerald R. .Shields and George Sheppard, "American Indians: Search
for Fort Hall 's Library Service, " American Libraries, I, 9 (October, 1970),
857-58.

ro p. 859.
:3 Ibid., p. 860.
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Arizona. Tau9ht by Indians, it involves.the local Navaho community; the

parents and on all-Navaho school board plan and direct the curriculum.

Its success so far is encouragement for further experimentation in providing

more effective educational programs for culturall:. different children.1 A

. 2
library is listed among its facilities. The children and parents take pride

and interest in their school:

The curriculum includes everything traditional, as Navajo history
(taught daily Ey Navajo parents) for which a series of tapes has been
prepared on such subjects as foods, sweatbaths, potiery, and legends.
Navajo Biographies, a book in which "there are a few more Indian
victories," was developed for use with Indian students.3

The firsi and only collc,ge for and by Indians was started in January

1969. The Navajo Community College at Mar,y Farms, Arizona, from the

very first recognized the importance of having a library directed by a pro-

fessiona' librarian for their program.
4 The estab rishment of a I ibrary program

was made possible through the interest and generosity of many people:

The library is supported by the Mrs. Lucy Moses Gift, the Donner
Foundation, anonymous donors and a nationwide Friends of the Library

'Paul Conklin, "Good Day at Rough Rock," American Education,
III, 2 (February, 1967), 4-9.

21bia., p. 8.

3"Rough Rock's Bilingual Program Provides 'Pride,'" Journal of
Indian Ertucation, IX, 3 (May, 1970), 26.

4Bernarci E. Richardson, "A Wind Is Rising, II Library Journal, XCV,
3 (February 1. 1970), 463-67.
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organization. Because of this interest, the College Library is able to
develop collections to support present and anticipated .instructional pro-
grams and, in addition, is developing a collection of Indian materials
which already exceeds 1,800 'items. 1

The Navajo Community College Genf ! Catalog of 1970-1971 describes the

Learning Center which contains audiovisual equipment and mater-ials. The

library contains 10,000 volumes, of which 8,500 are already cataloged,

classified, and on the open shelves for student use.
2

SUMMARY

lt is not enough today for libraries to be the storage place for

sources cf information. They can furnish communication assistance through

a varieqy of media and methods to enable the user to achieve some goal.

James Brown asks six key questions relevant io the corrimunicotion function

of libraries:

What is to be communicated (the content, the 'message)?

To whom?

For what purpose (objectives)?

Throujh what medium (or channels)?

Under what circumstances or conditions (employing which
procedures)?

1 N jo Community College General Catalog, 1970-1971 (Many
Farms, Arizona), p. 22.

2Ibid., pp. 20.-23.
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With what results (effects, changes in behavi6r)?1

The review of the literatur.e. on Indian education in the United States

and the personal observations of a developing instructional materials center

ore directed toward answering these questions an,.: ide.itifying strengths and

weaknesses which may be used beneficially for a continuing program at the

Institute of American Indian Arts and elsewhere.

1James Brown, "A Personal Viewpoint," American Libraries, X, 1

(January, 1970), 44.
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Chapter 3

THE INSTITUTE OF AMERICAN INDIAN ARTS

Educational programs for Indians, both in public schools and within

the BIA system, have been frequently subject to criticism. On ihe other

hand, the program of the Institute of American Indian Ants has keen praised

for its specialization and student accomplishments in the field.of art. The

gloom/ picture of schooling fpr Indians given in the Kennedy Report is con-

trasted by its references to the Institute:

The Bureau's Institute of Amt.:ricer) Indian Arts in Santa Fe, New
Mexico, by stressing cultural roots as a basis for creative expression,
has helped to develop in many Indian students the self-affirmation
necessary to enter college with pride and confidence.1

Recommendation is mode that other boarding schools be converted tc, special

purpose institutions following the successful example of the Institute, rather

than perpetuating "their confused and archaic status as mixed academic,

remedial, and disciplinary institutions."2

1U.S., Congress, Senate, Committee on Labor and Public Welfare,
Special Subcommittee on Indian Education, Indian Education: A National
Tragedy - A National Challenoe, 1969 Report, 91st Cong., lsr Sess.,

.November 1, 1969 Pashington: Government Printing Office, 1969), p. 87.

2 Ibid., p. 207.

40
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HISTORY AND DESCRIPTION

During the 1930's, John Collier (then Commissioner of the Bureau

of Indian Affaits) hod recommended that American Indian culture, history,

languages, and arts be included in the school curriculum for Indian children.

Collier's ideas were ignored by Federal and public schools with the single

exception of the Institute of American Indien Arts.

Brophy and Aberle support the importance of the arts in Indian

educolion as a means for assimilcition and reconciliation with white culture:

The traditional Indian crafts are a means of identification both

for the individual and for the tribe supply a device for oi:tuinina,
admiration, and often give the white man his.first appreciation of Indkm

culture.
Within ariy cultural group, arts anCI crafts constitute one of the

most satisfying means of expression. For Indians, to whom Erglizh is
a borrowed and an awkward tongue, their paintings, their silve;work,
their jewelry, their pottery, and their weaving provide a str.hilizing
force during the difficult days of cultural transition.2

Writers in current periodi-eals have given recognition and pubticity to the

school for the awards won by its students and faculty in the art fields.3

1Stephen Bayne, "Culture Materials in Schools' Programs for Indian
Students," Journal of American Indian Educatian, IX, 1 (October, 1969), 1.

2William A. Brophy and Soohie D. Abode (;ocups.), The Indian:
America's Unfinished Business, Reporr of the Commission on the Rights,
Liberties, and Responsibilities of the American Indian (Norman: University
of Oklahoma Press, 1966), p. 99.

3Claude M. Ury., "The Institute of American Indian Arts: Where Tw;
Cultures Meet in Santa Fe," Audiovisual Instruction, XV, 3 (March, 1970),_



The BIA Office of Education hos been included in a network of

.ninefeen innovative school systems because of the integrated arts and aca-7
It

demic curriculum at the 1AIA:

42-

While training young kdians, Eskimos and Aleuts in a spectrum of
th .?. arts, along with formal education, the school works carefully to
give the students pride in their ancestry and understanding of their
cultural heritage- It teaches how these can become a valuable con-
tribution to. the world mound them, whether expressed in painting, writ-
ing, drama, ceramics or other art fields. When all teaching information
has been assembled and the results.tabulated, Bureau educators believe
the same principles can Le applied to other ethnic groups.

Called ES 90 (Educational Systems for the 70's), the group consists of school

systems that have developed specialties in a variety of fields, above and

beyond the standacd curricula.
1

2.

The Santa Fe Indian School

The Indian Arts and Crafts Board, cornroscd of five commissioners -

appointed by the Secretary of the interior, was established in 1935 to aid

a"nd encourage the development of the arts and craf s of Indians and Eskimos

by promotional and educational programs. With Board sponsorship, the Santa

Fe Indian School, Santa Fe, New Mexico, developed a strong art depaltment

under the direction of Miss Dorothy Dunn. The artistic accomplishments of

. its students received wide recognon from art connoisseurs in the United

1Bulletin Board, "Indian Education Unit Joins Network of Innovative
Schools," Journal of American Indion Education, IX, 1 (October, 1969), 23.
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States and Europe who confirmed the validity of the artistry of Indian art

forms, both traditional and contemporary. Following the 1930's, the program

of the Santa Fe School declined due to the lack of government support and

interest.]

In 1962, through the recommendations :nd efforts of the Indian Arts

and Crafts Board, the old Santa Fe Boarding School was remodeled and reacti-

voted by the BIA as the Institute of Amer.ican Indian Arts to support an

2
expanded concept of the arts in Indian education.

The Institute of American Indian Arts, 1962-

The Institute of American Indian Arts Opened September 1962 with

140 students repEesenting over SO tribes from Alaska to Florida (Figure 1).

It offers an accredited high school program with arts electives and post-high

school vocational arts programs as preparation for college, technical schools,

and/or employment in arts vocltion. Boys and girls, ages 14 to 22, with

one-fourth or rnoc'e Indian once try, are eligible; room, board; tuition, and

art materials are furnished by the Government to qualified students.
3

1 Brophy and Aberie, op. cit., pp. 100-1.

Department of the InterTor, Indian Arts and Crafts Board,
Native Am,..2rican Arts 1: Instituta of AMerican Indian Arts (Washington:

Government Printing Office, 1968), p 2.

3U.S., Department of the Interior, Bureau of Indian Affairs, Fact ,.
Sheet, rev. February, 1968 (Santa Fe, New Mexico: Institute of Americc.in
:ndian Arts, 1968), p. 1.
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Maintenance tasks around the school are required of all dnrolled students.

New buildings incorporating the historic architectural style of the

area have been cdded over the past eight years. These include a modern

gymnasium, comfortable dormitories, a museum building for display of art

exhibits and a commercial gallery Hooksione where the students work

can be seen and purcbesed by the public. The small, infl!nate theater, the

Kiva, in one or the older original buildings, is used for small-group events,

while a recently constructed outdoor amphitheater, of dramatically free-form

concrete, permits performance's for large audience. Dance classes, traditionai

and modern, are held in a large well-equiPped studio to the accompaniment

of the beat of a drum. The clasSrooms are large, and one unit with movable
z

walls can accommodate convocations for the entire school. The art studio

buildings are spread around the spacious campus.

Student government is in the form of an elected Senate. Currently,

the school staff is.encouraging more acrive participation by a wider group of

students. Students are allowed off-campus for special events with teachers

and classes or into town with a permit.

Statement of purpose and goals. The Institute is unique among ihe

BIA schools in having a stated purpose. The curriculum places special empha-

si-, on art in a variety of forms as a means for strengthening the individual

student's sense of self through creative expression. The IAIA program aims
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to provide education for life in toddy's .society for the American Indian by

"constructive use of the unique values of his culture, throuoh emphasis .of the

arts."1

Mr. Lloyd H. New, a noted artist of Che;okee ancestry (the only

Indian Commissioner on the Indian Arts and Crafts Board), hds been actively

connected with the Institute since its founding in 1962. First serving as Arts

Director, he has been the Director of the Institute from 1967 to the present.

Cultural Difference as the Basis for 'Creative Education by Mr. Nevi delineates

the school's educational philosophy and goals. First published in 1964, it has

been revised in 1967 and 1968 to reflect changing educational ideas and rec-

ognition of the needs and problems of students whose life-goals, languages

and culture are different from that of middle-class white society:

The underlying phiiosophy of the program is that unique cultural
tradition can be honored and can be used creatively as the springboard
to a meaningful contemporary life.

. . The goal of the program is to develop educational methods which
will .assist young Indian people to enter contemporary society with pride,
poise, and confidence.2

Institute of American Indian Arts, StOternent of Purpose, September,
1968. Appendix C.

2U.S., Department of the Interior, Bureau of India,. Affairs, Cultural
Difference as the Basis for Creative Education, by Lloyd H. New, rev.,
December, 1968 (Santa Fe, New Mexico: Institute of American Indian Arts,
1968), p



'The importance of the IAIA pregram is not so much in past accomplishments

but in its continuing effotts and purpose in developing innovative plograms

for improving and intensifying the learning experience of Indkin youth.

Student accomplishments. Since the school's inception, recognition

for the artistic accomplishments of the students has been manifested by the

many invitation! to participate in events over a broad geographic area and

awards in art aornpatitien. The school has received publicity in a variety

of media, dttesting to its success in developing the art potential of IndiCin

youLi , n A film, narrated by Vincent Price, a Commissioner on the Indian

Arts and Crafts Board, has been made depicting tb :-.! school and its students'

4
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Continuing education. The Kennedy Report notes the increased

percentage of IAIA students who continue their education beyond .H7,3'n tichool

as compared to the record for Indian students graduating-from other schools,

public ond government.

Between 1966 and 1968, 86.2 percent of the graduating students
continued their education beyond high school 23.2 peroent to college
and 63 per cent to the Institute's post-graduate program or formal voca-
tional trainno. Students who graduated in their 14th year showed a

lAppcndix D.

21 A I A, narrated by Vincent Price (PaUlway Films, Inc., Columbia,
Maryland, 196.9).,
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college entrance figule of 42.2 percent, thus indicating the value of
this approach in preparing and motivating Indian students for college.1

. The statistics on graduates for 1970 *show that from a total of fifty students

finishing the 12th grade, 16 percent go on to college and/or art school, with

24 percent returning to the Institute (Table 1).

Table 1

Statistics on 1970 Graduates of the. Institute of American Indian Arts

Grade

Other
To College To To Return Military To .

and/or Vocational '. .to the Employment Continue
Art School Training Institute Marriage Education

Totai
Students

12-e

4
.-

Totals

8 = 16% 19 = 38% 12 = 24% 3 = 6% 39 = 78%

5 = 20% 2 = 8% 16 64% 1 = 4% 23 = 92%

10 = 48% 5 = 24% 1 4% 15 = 72%

23 = 24% 26 = 26% 28 = 29% 5 = 5% 77 = 80%

50

25

21

96

Source: Guidance'and Counseling Department, 1970.

The statistical record over the years shows a better performance in continuing

educat:ion of IAIA graduating students as competed for Indians generally, but

stiII the figures are lower than that of the national average of 50 percent who

go on to college as stated in the Kennedy Report (Table 2).

Congres.s, op. cit., p. 88.
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Table 2

Statistics on Graduates, 1966 to 1970,
of ihe Institute of Amerkan Indian Arts

June:
Students:

1966
156

1967
143

1968
126

1969
128

1970
96

Returning to ihe fn:titute 69 66 60 46 28

Enrolling in college and/or
art school 38 20 26 20 23

Enrol lino in vocational training 32 35 29 33 26

Entering military service 10 7 3 7 3

Going into direct employment 3 3 5 1 2

Married cnd/or future plans
unknown : 4 12 3 16 14

Percentage of students continuing
education programs 89% 84.6% 92% 81% 80%

Percentage of those who leave IAIA.
entering college and/cr art school 43% 26% 39% 0245' 34%

Percentage of those who leave IAIA
entering vocational training 36% 45% -44% 46% 38%

Source: Guidance and Counseling Department., 1970.
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. INSTRUCTIONAL PROGRAM AND NEEDS OF.STUDENTS

In September 1970, there were 284 students enrolled in the Institute

of which 125 were in the two year post-graduate program. The school is

composed of three departments: arts, academic, and guidance and counseling.

The Heads of the departments and the Librarian report directly to the

Assistant Director for Curriculum and Instruction and the Director of the

Institute.

The thirty full time teachers in the art and academic department's

represent different ethnic and cultutal backgrounds White, Mexican, Black,

and Indian. Where qualified people are available, employment preference is

given to those of Indian descent. The new physical education teacher for the

girls, half Osage Indian, has her Master's of Education degree from the Uni-

versity of Oklahoma; the Director, Mr. Lloyd H. New, and the Assrstant

Director, Mr. Dave Warren, are both Indian; Indian artisis teach both

traditional and Western art; and the dormitory staff is predominantly Indian.

For the most part, the teachers follow the conventional patterns and

methods of classroom instruction, i.e. lecture and textbooks. The Course of

Instruction Handbook for the Institute states:

The Institute of American Indian Arts provides a program of
study which will prepare a student for a career in the arts. The

course of study follows a pattern designed to introduce the student
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to the furl range of the arts. At the same time, a student Is expected
to meet academic requirements which lead to a hiah school diploma.]

The 1A1A academic program is desived to meet the accreditation requirements

for secondary schools in the State oF New Mexico.

For the purpose of this study, intervieAs were held with the Heads

of the three departments, classroom observations were mode, and questionnaires

were submitted to teachers to elicit information on the special learning needs

and problems of their students according to their Fiersonal experience and

observations-2. Eleven teachers responded to the questionnaires six from

4
the ACademic. Dcpartment,

3 andi five from the Arts Department.

The Arts Department

The students are more successful in the arts courses which reflects

their ability to relate comfortably to disciplines rnore natural to their back-

ground and traditions. The following statements were made in response to

the question, "What are the special learning needs of you'r students?":

1 Course of Instruction Handbook (Santa Fe, New Mexico: Institute
of American Indian Arts, 1970), p. 1.

2Appendix B.

3Academic program at IAIA: business, foreign language, language
arts (English), library science, physical education, science, mathemaHcs,
and social studies.

4Art program: American Indian culture, fine arts, plastic arts,
performing arts, and exhibition arls.
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Being uneasy in English, they don't ask questions. . . . This is
possibly a 'defense from past experience. . . . They don't want the
privocy of their inner emotions invaded;

O.

They need more historic references in the particular field in which
they are studying, also, materials of any kind on Indian cultures;

They need the ability to relate to what is meaningful to them as
young Indians;

They need knowledae of their traditional background to increase
pride in their culture and heritage and return of dignity;

They need to be exposed to wider experiences because of a limited
background;

Artists should be motivated to independent work. . . Art is a
stimulus; . . . in time, the student will be motivated to reach oui in
other learning areas.

These responses by the drt teachers reflect view of the studenil as

artists, prirnarily, and recognition of the h-nportance of their Indian backbround

in their school work.

The Academic Department

The Head' of the Academic Department- (titled Education Specialist)

expressed concern about- the disparity of achievement by the students in

academic subjects as contrasted with art subjects. The biggest problem for

the students at the Institute is low academic achievement which hindeys their

being accepted into regular four year colle ge. programs of other scheols.

Their art experience and ability is cuperior and they would have no difficulty

in fitting into the art program of cmy college, but their weakness in academic
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subjects prevents enrollment in other schools. This accounts for the high

number of IAIA students continuing on at the school in the post-graduate

program.

Although the three departments of the school have their specific

functions in the school organization, there is inevitable concern with the

social problems of the students as it affects academic performance. The IAIA

is a boarding school and new students are often homesick. In some cases,

students are encouraged ta call their parents or in some cases allowed to
-

return home for a short visit to overcome student drop-outs. Non-appearance

in the classroom often leads the teacher to the dormi:ory to rouse the student

from bed.

In informal conversotic ns with teachers of. academic subjects, a

variety of remarks were made about the students' 'attitudes toward the use

and learning of English:

My students question why the need for talk to communicate: Why"
learn to npeak.?;

A sensitive artist expresses himself through his art. . . . If the
artist feels something, he says it 61 expression in his art. Why the
need to verbalize?;

'Kids' would rather speak in their own language whi.ch they learn
at home". There is a great diversity in their abilities to use
English.

.There is sympathy and understanding for the cultural and artistic

backgrounds of the students. In answer to the question, "What are the



spal !earning needs of your students?" teachers of the academic subject's

responded:
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Need to get the idea of what learning really is, . . . development
of .confidence to come out with ideas, .. . . deve!op ability in abstract
thinking;

. . fundamentals of math;

reqding. and writing;

. difficulty with reading;

vocabulary and reading comprehension;'

Depends on individual background; . . . enriched life experience
through literature exposure; . . . broader experience.

Clearly, from the foregoing rerna:ks by the teachers, compensatory

educaHon of some sort is needed by the students of IAIA in overcoming

attitudes to and deficiencies in the academic subjects, especially where

reading and the use of English are involved.

The Guidance and Counseling Department

The guidance department incorporates the management of the

dorrnitory and living facilities at the Institute and is responsible for the

physical, social, and psychological needs of the sfudents. Disciplinary

actions are administered through the guidance department; college placement

testing and counseling for educational planning are also part of the depart-

ment's functions.
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The Head of the Guidance and Counseling Department commented

that ihe IAIA students have needs beyond that of the ordinary high school

studerns because of the twenty-four hour dormitory living. Because of their

backgrounds, ranging from urban situations to living in remote isolated areas,

their needs are varied; some students need exposure to the ordinary things of

living. They have little idea of the variety of occupations and what training

is necessary for them; appropriate materials are needed to supply experience.

for grea:er sophistication.

Test Results of Students-

According to the Guidance and Counseling Director, eighty percent

of the students scored below 100 on standard i.Q. tests, but eighty pei.rent

scored above 100 on non-verE,a1 tests.

In a survey report mode by; the librarian of the Institute with

. asuggestions for library improvement, November 4, 1969, the following (-I I-

on student testing were given:

Testing done at the Institute showed the following: The language
section of the Ic,via Tests of Education Determination revealed that
55.8% of the students ranker,' the lowest quartile. The high school
composite (199 cases) showed that the average percentile rank in
language Lisooe was 29.6. The Otis Test of Mental Ability (verbal)
showed 70.7% of the students scoring below an I.Q. mark of 100.
However, the Chicago Nan Verbal Performance test showed that !MA
students have potential to be developed 79.4% scored above the
100 I.Q. mark. ,

The validity of the Standard LQ. tests is currently being questioned

5
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cis a measurement of the intelligence and educational potential of children

from different ethnic and cultural backgrounds. Criticism of the Stanford-Binet

tests states that they favor white middle-class children whose environment and

1

experience allow for more familiarNy with the test items and situations.

In October 1970, the California Achievonent Tests were given to

the entire student body. Seventy-five percent of the students scored in the

fiftieth percentile or lower. 2 The scores of ten selected students ("known

iibtory-users") were reviev,:ed to ascertain whether there was any correlation

In test results with frequent use of the library and its materials. The over-

01 test scores For the "known library-users" showed no improverdent in

Icoring above the fiftieth percentile. However, on the reading scores, five

okft of the ten students ranked above the fiftieth percentile (Ta Cle 3). This

Wong!), suggests that library-users are scoring better than their peers on

Mcictin tests.
3

From the observations oy teachers and evidence of testing records,

ft is indicated that innovative and compensatory teaching programs are

^

lOpinion expressed by Dr. Milton Anderson, Psychology Department,
in serninar (The Unintelligent Use of InteHigence Tests") at San Jose
(CcAifornio) 5,ta1e College, December 9, 1970.

21*sonal correspondence from the Librarian, Institute of American
irkdign Arts INovember 25, 1970, to the writer. .

30pon by Dr. James L. Dolby, School of Natural Sciences and
Mathemat?cs4 $an Jose State College, February 26, 1971, to the writer.

C6
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neaded to enable Indian students to overcome language, reading, and cultural

.pfobLems for improved academic achievement and educational advancenient.

Table 3

Results of California Achievement Tests, October. 1970,
for "Known Library-Users"

Reading Score Overall Test Score

Student Grade Level Percentile Grade Level Percentile

1. (10th grade) 14.5 96% 14.2 97%

2. (12th grade) 8.4 5% 8.0 3%

3. (10th g ra de) 10.6 58% 9.7 42%

A4.t. (12th grade) 12.2 54% 10.7 27%

5. (12th grade) 10.4 24% 10.0 18%

6. (11th grade) 6.9 4% 6.9 1%

7. (11th grade) 11.8 62% 10.7 42%

8. (10th grade) 7.4 14% 7.6 12%

9.. (11th grade) 9.2 219'o 8.3 12%

-10. (10th grade) 11.4 .73% 9.1 34%

E7
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Chapter 4

PROPOSED CONVERSION OF THE LIBRARY

TO A MEDIA CENTER

During the school yeas for 1967, 1968, and part of 1969, the

library facilities and services available to the faculty and students of the

Institute were limited. The pre), inus librarian had bec-n sin poor health,

ncc'ir -her re-sianation, and a subsequent personnel freeze had prevented

immedial.:::: replacement with a professional librarian. The available library

service was provided by a library assistant, Mrs. Anna Walters, wh-) had been

a forml.r student at the school and a library aide (1962-1965). Pul:r working

experience in the library allowed for familiarity with the holdings ond bask

operations of library service.

The almost two years of library inactivity was distressing to many

of the faculty who missed the kind of library program and services which are

ancillary to expansion of clasroom work and development of creative teaching

programs. There was appreciation, however, far file presence of thr- assistant

libtarian. The Indian Arts and Crafts Board publicai ion co the Inrtituie, in

S8
58
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1968, captioned a piCture of some shelves and books in the library as "a

.modern library facility for research and study." 1

In Septembe; of 1968, Mr. Dave Warren, Director of Curriculum

arid Instruction, began actively seeking a librarian. Mr. Warren is familiar

with and enthusiastic about the use of new and innovative ideas and modern

technology in education and he envisioned an expanded and more dynamic

role for a revitalized library and program in the form of an instructional

materials center. The job descripHon for a librarian at IMP. stated:

The duties of the position entail improvement of present services
and facilities.as well as development of long-range programs associated
with a major resource IMC unit. The libiarian would be responsible
for maintaining a basic library of at least 101000 - 15,000 volumes.
In addition, we wish to ptovide a strong multi-media progiam. . . .

This would require ihe IMC director to gather materials in ethnology,
art, art history, anthropology, and other fields supporting an inter-
disciplinary proaram such as the Institute offers. Finally, we must
nave a repository for materials such as folklot'e, artifacts, and student-
produced materials .2

An expanded concept of the !MC program at the Institute was described in

August 1969:

. . At the Institute an Instructional Materials Center is unique
and deviates from other school instructional centers. For one thing,
we anticipate using our own IMC as a repository for locally developed

1 U.S., Department of the Interior, Indian Arts and Crafts Board,
Native American Arts 1: Institute of American Indian Arts Washington:
Government Printing Office, 1963), p. 58.

2Job description by Mr. Dave Warren, Director, Curriculum and
Insttuction, Inlitute of American Indian Arts, September, 1968.

Rti
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cultural materials in all areas of the arts, as well as a receiving point
for internationally televised cultural programs such as programs offered
by the Museo Nacional, Mexico City. Video tapes and other materials
resulting from our program would become a part of the instructional
service network centralized in Brigham City, Utch, at the Instructional
Service Center, a B.I.A. facility. 1

The move to revitalize the library proc,a-n was initiated with the

hiring of Mrs. Janet Noll Naumer as librarian. She possesses the combined

qualities of an able professional librarian, an art backgtound, interest in

student learning problems, and human warmth and understanding. Mrs. Naumer

shares with Mr. Warren the enthusiasm and interest in developing an IMC ai

the Institute incorporating innovative methods for improved educational goals.

As a librarian, she approaches all media as a means for conveying knowledge

without denigrating the traditional importance of the printed book. The

transition of the library from a defunct repository of books to a lively center

for learning activities began in October 1969 under the direction of

Mrs. Naumer.

Library and Audiovisual Equipment, 1969-1970

The main library facility serving the Institute is located in one wing

of the academic building. The total area of 3500 square feet includes the

main library room, art room, librarian's office, stack room, storage rocms,

and conference rooms (Figure 2). The main library room contains 12 tables

1Based on personal correspondence between MT. Dave Warren,
Director, Curriculum and Instruction., and the writer, August 23, 1969.
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and 43 seats. Fiction, periodicals, and reference materials are located here.

The art room ;;as 4 tables and 8 "wet" 1 carrels, besides shelving for art

books, periodkals, AV materials, and periodical storage. This room is

currently used for audiovisual activities. The main body of books in the

Indian collection are kept in a separate stack area. The books are cataloged

by the Dewey Decimal Classification System. Technical processing is done

in the librarian's office.

In 1969, the collection consisted of about 7500 titles, concentrated

predominantly in the areas of. Indian life and culture, history, and ari, Indian

and Western. Approximately 85 periodicals were received by the li')rary and

there was a small collection of recordings, mostly of Indian music.

Many teachers have developed book collections within their O'Yn

classrooms which are available for circulation among their students. Books

for the classroom libraries are purchased through departmental funds. Each

dormitory has its own libiary for the use of its resident students. Included

in the dormitory libraries are reference books, encyclopedias, fiction, books

of current interest, and paperbacks. Selection, organization, and control

of the books is the responsibility of a designated member of t'ne dormitory

staff. These satellite libraries are budgeted separately from the main lib;ary.

Audiovisual equipment, purchased by the Academic Department, is

1 "Wet" describes carrels that are wired for electrical connections.

472
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-
used in varying deyrees by individual teachers. Becauf,e r.f the inconvenience

'of ready access to the storage room, or diffh.-.ulty in locating borrowed equip-..

ment, some teachers maintain equipment in their classrooms which is loaned

to teachers in adjacent rooms. An electronic language laboratory had been

purchased and installed in one of the classrooms a few years ago. There was

little usu and enthusiasm for this equipment by teachers and students alike.

The Art Department also has audiovisual equipment and maintains a collection

of art books and pictute file for its own use.

. The situation obse.-ved in 1970 is a continuation of the practices of

previous years, wherein collections of books, audiovisual equipment, and

materials are located in dormitories, classrooms, and departments, with no

centralization of organization, inventory, and mainlenance.

'Nanning and Funding of Library Program., 1969-1970

The duties of the new librarian entailed immediate action for the

resumption of effective library serviz:es and acquisition of materials to initiate

a media program while using the existing library facilities.

Among the objectives for the year were plans to extend the library

houts, give orientation courses in the use of the library, and provide multi-

media resources for independent study and learning enrichment. Student

production of own moterials and self-evaluative performances were anticipated

by use of cameras and a video tape recorder.
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In order to obtain the necessary funding, a statement was prepared

and submitted to the administration by the librarian, listirg the student needs

and objectives. A line item budget for the fiscal year (FY) 1970-1971 was

prepared, using the Standards for School Media Programs as a guide.
1

The

budget estimate for 1970-1971, proposed by the librarian, specified $8,000

for operating expenses and $14,280 for development of the existing libca:y

facility a total of $22,260. The line item budget had suggested purchases

of equipment and materials totaling $12,000 (included in de-Jelopment

expenses).

Based on the description and needs for effe-:..ting an IMC program

ut the Institute application was made by the administration for Title I

funds under the ESEA Act, and subsec,uently $9,000 was granted for FY 1970-

1971. With the approval of the BIA area budget director, two amounts of

$2,000 and $5,000 from the School General Fund were appropriated for the

library program, making a total of $16,000 $6,200 less than requested.

The Standards for School Medki Programs recommends that "To main-

tain an up-to-date collection of materials in the media center, not less than

6 percent of the national average for per pupil' operational cost . . . should

be spent per year per student." Based on the 1968-1969 estimate for the

1 American Library Association and National Education Association, .

Standards for School Media Proarams (Chicago: American Libfacy Association,
1969), pp. 30-33.
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national average for pupil expenditure oF $680.00, $40.80 per student should

be spent 'yearly to maintain an already established program. The Standards

further state:

Funds for the initial collections of all materials in newly established
media centc:s should come from capital outlay and not from the amount
recommended for annual expenditures for materials. In those schools
where the collections of the media centers do not meet standards for
size and quality, additional funds will be required to augment the
annual budget, while the schools are building their resources toword
the standards recommended for materials of ail. kinds.2

With an allotment of $16,000 for 1970-1971, the librarian had the tasks Of

upgrading the iibrory after two years of inactivity and starting 'a media center

prOgram.

The process and rationale for budget allocations and expenditt;res

on Indian education by the government are difficult to ascertain because of

the intricacies and nature of the bureaucratic structule cf the BIA. The

Kennedy Report found that:

There is at.present no central authority thai can r'elate educational
expenditures to educational results. There is no standardized information
on Indian student achievement or school prof:les or teacher/student ratios
or educational programs or educational cur.riculurn which is used to make
the Indian school system a better school system.°

Ibid., p. 35.
2 Ibid., p. 36.
3U .S., Congress, Senate; Committet. on Labor and Public Welfare,

Special Subcommittee on Indian Education, Indian Education: A National
Tragedy - A National ChaHenge, .1969 Report, 91st Cong., 1st 5e 55.,
November 3, 1969 Pashington: Government Printing Office, 1969), p. 65.
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A. -far as could be learned, there is no budgeted ambunt for basic operation

.of d school library within the BIA system, except as determined by request .

ond justification of the yearly needs of the indMdual school and program to

an area budget director. The present methods for funding make it difficult

to develop future plans in an orderly incremental fashion. Frustration resu!ts

from long-range planning which is actuated only on paper.

Projection to 1977

The lonc-range plans for a major media and resource center at

IAIA are directed toward building a facility which would: (1) incorporate

the library and function as c learning center; (2) contain equipment for

preparation, display, and dissemination of Indian cultural materials created

by the students; and (3) be included in a "network" with other schools for

"-the receipt and transmission of locally produced programs.

A PPBS has been prepared for the years 1970-1977 estimating the

necessary personnel, budget, and lauildinas for the operation of a media

center that would satisfy the requirements of the stated purpose and educa-

tional objectives of the Institute (Table 4).

The planned program of objectives for each year calls for the building

of a Performing Arts Resource Ccnter (PARC) by 1974 and the mein Media

Center by 1975 at an estimated cost of $300,000 for both buildings. A

preliminary architect's sketch shows a circular arrangement to accommodate

the planned learning and production activities (Figure 3, p. 69).
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Table- 4

Excerpts from Projection of IMC Program at Institute
of 'American lridion Arts, 1971-1977

Fiscal Year
Posit Lon 1971 1972 1973 1974 1275. 1976 1977

1 Libro:ian/Medic
Special ist GS-9 GS-9 GS-9 GS-9/11 GS-11 Same as Same

1 Library Technic ion/AV GS-4 GS-5 GS-5 GS-7 previous

1 Libre:km (cataloging) GS-9 GS-9 GS-9 year with

1 Clerk Typist 05-3 G5-3 GS-3 possible

1 Clerk Typist
1 Educotion Specialist

(Library science or

05-3 GS-3 GS-3/4
GS-11

exception
noted
below:

AV oi both)
1 Gralics Artist GS-9
1 Muscum Specialist GS-9
1 Libra-ry Aide GS-4/5

.1 LibraTy Aide GS-4/5
1 Libra:7y Aide GS-4/5
1 Librcry Aide (Medki)

(for Performing Arts
GS-7

Certler)
1 LibrzTian (Art reference GS-9

(If iAIA is functioning
as Junior College)

1 Computer Programmer GS-9/11

Total Positions 1 4 4 13 14 14

PLANN IN G :
1971 Library functioning in minor way as media center.
1 972 Library functioning in minor way as media center.
1973 Preparations for new media center; expansion of materials and equipment.
1974 Some as previous year.
1975 Move into new media center; combination library/media operation at junior

cone& level. Resource center established in Performing Arts Center.
1976 Same as previous year with possible addition of computer.
1977 Bureau-wide service should be established by this date in graphics, research,

etc.
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Graphics
Production

Stacks
Storage

- Resource
Repository

7*
Conference

Rooms

Closed Circuit TV

Figure 3. Diagramrntic Arrangemont of Proposed Instructional
Materials Center for the Institute of American Indian Arts

(From architect's preliminary drawings, July 1970)
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The staff would necessarily be greatly augmented ,to promo;e and

satisfy the specific and unique functions of the cOmponent; of the Center.

It is anticipated that the Institute will become an important part of ene

educational system os a resource satellite" to the Instructional Service Center

at Brigham City, Utah. There is the consideration and po'ssibility of convert-

ing the Institute program from a secondary school to a junior college by

1975.1

A prototype of the possible services and function of the Media

Center already exists in a unique pilot project, "Cultured Followthrouc,-h,"

which began operation in Spr:ng 1970. With money from Title 1, ESEA, and

the Ford Foundation, .the Art Department prepared a packet for teachers con-

taining information about the cultural heritage and arts of the Indian! of

Arizona. Instruction and directions for programs using traditional art forms

were included along with other materials to foster interest and pride to Indian

children in their Indian heritage. A traveling van, storing art supplies,

examples of tribal art, slides, tapes, photographs, books, and audiovisual

equipment on loan from the Institute, visited classrooms of Indian schools,

making available the resources of the school to.many children ever a wide

geograpMcal area.

1 See Planning, Table 4 (p. 67)..



Chapter 5

PROGRESS OF THE INSTRUCTIONAL MATERIALS CENTER

710 NOVEMBER 1970

Starting in October 1969, the work of the librarian at the Institute

entailed: planning, in cooperation with the administration, for the conversion

of the present library facility to an integrated instructional materials certter;

obtaining funds for the immediate needs and development of the existing

facility; selection, ordering, processing, and maintenance of equipment and

materials; teaching classes in the library; conducting the daily activities of

the library; and making reports.

Acquisitions

Although $22,230 had been requested in a budget using the

Standards cis a guideline, a total of $16,000 was allotted to the 1;1:Diary

for FY 1970-1971. Select:on and purchases were based on the special

needs and nature of the IAIA program and -its anticipated role as a

resource and production center. As Barry Morris has stated: "The personnel,

equipment and materkds must fit the program in which they are to be used ." 1

1
Berry Morris, "The Dollars and Sense of the Standards," School

Library Journal, XVI, 8 (April, 1970), 50.

71
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The allocation of the funds was approximately as follows:

Equipment $ 8,000.00
Audiovisual materia,'Is 3,500.00.
Books 3,000.00
Periodicals and newspaper 800.00
Miscellaneous 700.00

$16,000.00

Equipment. The bulk of the Title money of $9,000 was allocated

to the purchase of audiovisual equipment .(hardware) and materials (software).

The rnost expensive items were the video tape recorder and TV camera. The

expenditure for these units was warranted by the plans to tape live perform-

ances produced at the institute for student learning and distribution to other

schools.

Orders were placed as soon as the funds were assured. Receipt of

the items was sporadic, most arriving over the surfirner and some not until

September. Inconvenience and delay in the use of equipment was experi-

enced when ihe necessary "software" did not arrive coincident with the

equipment. A dry mount press arriving in September could not be used

until the mounting board arrived; tape recorders sat idle on a shelf until

the shipment of tape arrived. By November 1970, the library-IMC contained

an inventory of equipment as shown in Table 5. Notable omissions in the

list are a 16mm movie projector
1 and individual filmstrip viewers.

The movie projector from the teacher's collection was available for
use in the library.
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Table 5

Inventory of Audiovisua; Equipment in Library, Institute
of American. Indian Arts, November 1970

Audiovisual Equipmr-nt Number

CAMERAS
Apeco VF 200 viewfinder TV camera w/zoom lens
Auto load Bell & Howell, super 8rnm camera
Nikon Nikkormat 35mm camera plus macro lens

COPYING MACHINES
3M "107" dry photo copier 1

Xerox 914 (rental) 1

DRY MOUNTING EQUIPMENT
Seal dry mounting press, 18 1/2" x 23" platen- 1

Tacking iron 1

HEADSETS
Listening station, Rheern HP with headsets 8

Headsets for Audiotronics stereo listening systems
HeadsetS for View lex filmstrip projector/record player 4

MICROFILM READER
3M microfilm reader/printer with microfiche attachment 1

PROJECTORS
TDC filmstrip projector 1

Movie projectors, Technicolor Super 8, silent/loop 9

. Movie projector, Technicolor, instant sound/loop 1

3M overhead projector, 567 glarefree
Slide projectors, Kodak Ekiagraphic with zoom lens 2

PROJECTION EQU IPMENT
Rear projection cabinet, HPI Caritel 1

Technitilt screen
Video "Hilo" tripod screen, 70" x 70" 1
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Table 5 (continued)

Aadiovisual EquWment Number

RECORD PLAYERS
Audiotronics stereo listening systems

.Viewlex combination filmstrip projector/record playei-

RECORDERS
Sony tape recorder, reel-to-reel
Apeco video tape recorder, 1/2" tape
Craig Cassette recorder

TELEVISION RECEIVERS
Apeco television monitors
Sony 7" television receiver

Study Carrels, "wet"

Steel shelving for AV open-stack storage

2
1

8

Audiovisual materials. The inventory of audiovisual materials as of

November 1970 is shown in Table 6. Indian music accounts far most of the

titles in the record collection, The periodicals Time, Life, and Newsweek

are among the microfilm series already purchased. Filmstrips and recording/

filmstrip sets include topics dealing with history and current social problems.

The materials are presently stored in the newly purchased steel shelving and

cabinets, but are not as yet fully cataloged because of the press of the many

other duties on the I;brarian. It is planned that with the equipment avail-

able, indigenous materials will be produced at the school by the students

and teachers as part of the teaching/learning function of the IMC.
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Table 6

Inventory of Audiovisual Materials in Library, Institute
of American lneinn Arts, November 1970

75

Audiovisual Materials Number

Art prints (full color, 16" x 20" or larger) 115

Film loops, 8mm 16

Filmstrips (including sound/filmstrip sets) 408

Microfilm reels 52

Photographs (8" x 10", glpssy, Indian leaders) 123

Recordings (titles) 562

Slides (2" x 2", mounted) 2,050

Transparencies 99

Tapes (recorded, reel-to-reel) 25

Books. During the summer of 1970, Mrs. Naumer, with the assistance

of Mrs. Walters, tackled the usual on-going, .never-ending librarian's task of

",weeding" the book collection, which in this case had been neglected for

many years. Approximately 1,187 books were withdrawn, leaving 7,405.1

Over the summer, 1,200 new titles were purchased bas.:-.-1 on recommendations

Appendix E.
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by a library committee, bibliographic review by the libracian, and requests

'by the teachers.. The collection cqn,tains at present about 10,000 volumes

and is strongest in the areas dealing with Indian cultural material and art.

Included in the expenditure for books were bound volumes of the

Art Index and sets of new reference works on art. Eight desk dictionaries

were purchased for placement and use at the carrels. Some popular titles

were purchased in Demco's Perma Bound Editions. Paperback books are kept

in the reading-browsing area of thc library and are circulated among students

on an exchange basis.

Subscriptions to periodicals and newspapers were increased from 75

to 125. With the funds allotted for FY 1970-1971 nearly exhausted, the

librarian had about $500.00 left for other purchases until the budget for

FY 1971-1972 was determined.

Besides updating the book collection, the librarian engaged in

cleanup of the files, pamphlet and office, and "wecding out" the accumula-

tion of outdated ephemera cnd catalogs. Although there was a backlog of

uncataloged new books in September 1970, the job has been facilitated by

the purchase and use of Library of Congress catalog car3s. The activities

of the librarian during the summer months were acknowledged by the adminis-

tration and faculty, who spoke words of appreciation and admiration for the

number of hours and labor spent on the arduous chores of ribrary reorgan1zaiio'n
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Personnel und Staffing

The budget for FY 1970-n71 allowed for rle hiring of one

professional librarian. Money was obtained to send the assistant Uhl-crier.

to the InsIructional Services Center, Brigham City, Utah, for a two weeks

training session during July in the use and preparation of audiovisual

materials. She was hired for FY 1970-1971 as a GS-4 with the title of

"technical aide" or "media aide." The two librarians worked well together

in accomplishing the many tasks required by the daily routine and developing

the multi-media aspects of the liblary. She has been rehired for FY 1971-

1972 but, unfortunately; only on a temporary basis. 1

In September 1970, under Title I, an "Indian Cultural Aide" was

assigned to the library. Provision for her tenure as part of the library staff

is only until June 1971 Although she worked under the art department to

help develop cultural materials, her presence in the library allowed extending

the hours for use of the library. She had a bachelor's degree from Fort Lewis

College, Colorado, to teach business, but she quickly learned the routine of

the library and was a welcome addition to the staff.

The curriculum for the school includes-a course in library science

for one half unit a semester. As described in the school manual:

1 Personal communication from Mrs. Naumer to the writer, November
25, 1970.

R7
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This is a practical, working course in library/mixiia operations.
As a necessary basis for filing in the card catalog, shelvina, pre-
cataloging .and other assignments, such as manning the circulation desk,
students kern the Dewey Decimal System, the A.L.A. filing rules,
important reference books, the subject approach to using the card
catalog, and other information which will not only help the student
operate effectively in the LA.!. A, library, but will enable him to
locate information in any I ibrary .

As part of this course, in Fall 1970, six boys and six girls worked in the

library at tasks assigned by the librarian.

Extended Ho.urs

With the presence of the Indian Culture Aide in the library, the

previous hours for library service, 8:00 AM to 5:00 PM, Monday through

Friday oniy, were extended to include the hours of 6:00 PM to 9:30 PM,

Monday, Tuesday, and Wednesday, and Sundays, 1:00 PM io 5:00 PM and'

6:00 PM to 9:30 PM. At the start of this innovation, there was little use

of the library Sunday afternoons; during the evenings the attendance was

light and then, mostly boys. This was partly due to poor notices and com-

munication with the campus community and departments, especially with the

dormitories. Eventually, snags in this area were overcome by providing passes

for the students to leave the dormitories at night to go to the library.
2

1Course of- Instruction Handbook, Institute of American Indian Arts
(Santa Fe, New Mexico, 1970), p. 17.

2 It has since been learned that the extended hours program was
discontinued January 1971.
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Circulation Statistics

During the month of October 1970, an atteMpt was made to keep

statistics on the use of the library by students for comparison with previous

statistics, on the possible impact of increas'ed and diversified material in the

library and the extended hours. The experiment was not strictly controlled,

and allowances for deficiencies in method and interruptions in the school

program should be taken into account in pssessing the validity of the figures

obtained. Comparison of statistical figures for circulation of items in Odtober

1967 with those of October 1970 showed less books an-I records being checked

out in the latter year. However, the "headcount" for individuals using the

library in October 1970 was higher than the circulation totals) This raises

the question and possibility that the availability of other rnedki rnight decrecse

the use of print materials and books. The relevancy and extent of such a

situation in the educational process is not yet.known. Dr. Francis A. J.

lanni, Director of the Hotace Mann Lincoln Institute at Teachers College,

Columbki University, warned that:

Companies and teachers Who depend too much on books had better
start looking for a new job. . . . With tapes and sounds, projectors
and pictures, the ear and eye naturally assimilate informaHon much
more readily than deciphering the code of written words.

1 Circulation totals at lAIA library: October 1967 (903); October
1970 (410). "Headcount," October 1970 (1188).
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Mr. Daniel Me !cher, former President and Chairman of the R. R. Bowker

.Company, disagreed .with Dr. lanni an'd argued in support of books and

reading for FP/Otis, instinctive learning." Although one could well agree

with his point of view, consideration must be given to the problems in edu-

cation for the culturally different and the necessity of coMpensatory and

innovative educational methods where reading and language barriers exist.
1

Library Program and Services

As Soon as the new librarian had been assured of funds for acquiring

a bask collection of media and materials, communication was established

with the faculty to develop and provide a cooperative program. A question- ,

naire was used to elicit from the teachers the kinds of services from the

library which they thought would be valuable for themselves and the students.

Among the services most stiongly desired were: orientation courses for the

students with emphasis on research and the use of reference books; assistance

in the locatifon of reading materktls; extended hours of library service; orien-

tation of new faculty to services; special releases to faculty on new materials;

orientation of faculty So new services; cards to be provided to teachers for

giving the library advance warning on assignments; and photoTduplication

servke.

1 Daniel Me !cher, "Architectonics of the Mind," School Library

Journal, October, 1969, p. 105.
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In the. Sprin3 1970, Mrs. Naumer distribu'ied to the faculty a
z

proposal, outlining the objecHves of a /ibrary-rnedia program for the coming

school year.1 Before the start of the 1970 Fall semester, an in-service work-

shop session was held for the faculty.

Starting in September, all classes in the school reeeived orientation

and instruction in the use of ihe library. Using a series of filmstrips, the

librarian discussed and explained the use of the card catalog, pointed out the

location of various materials in the library, and demonstrated the audiovisOal

equipment to the students.

As a result of planning a media program, a new course evolved in

the use and development of audiovisual media which was included in the

school curriculum. This proved to be very popular with the enrolled students,

who exhibited enthusiasm and ability in the program as developed by

Mrs. Naurner.2

Location and Maintenance of Equipment

In order to foster the concept of a media center, an area at one

end of the library facility was cleared to accommodate the audiovisdal equip

ment and related materials. The former "periodicals room" and two adjacent

smaller rooms cornbin:ad to make a total area of 1124 square feet available

1 Appendix F .

2
Appendix G.

191
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,.
for the new equipment; including the Xerox machine (Figur.e 2, p. 61). The

media center space was also shared by the books and periodicals on Western .

art and stomge shelves for the back issues of periodicals. Hopefully, the

congestion and makeshift conditions will be alleviated in the near future by

recent permission to use an old building and maintenance structure behind

the present library. This annex will provide an additional 2,000 square

feet, which will probably be used for processing.
1

Soon after the installation of the new equipment, it was learned

that the existing electriccd outlets were not convenient and sufficient to

provide power to the variety of equipment. Large cable extension cords

and outlet boxes had to be strung around the floor for connection with ihe

machines and the eight "wet" carrels. After several blown fuses, it was

decided that the 3M Copier could not share the sci'me line with the Xerox

and the "Copier" was moved to the librarian's office.

Problems in maintenance and repair were constantly recurring.

Servicing for the library and its equipment depended on the availability of

the men in the school's maintenance department. Press Of jobs ehewhere

often delayed their presence in the libraiy. In 'some cases, they were not

able to cope with the problems of the sophisticated electronic equipment.

If a Xerox service man for the area wcs available, he readily responded

iPersonal correspondence from the Librarian, December 7, 1970.



to make needed repair or adjustment of the machine; phonographs could be

out of servke several days until.the necessary authorized requisitions for

outside repair servke were made.
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'The librarian coped with such exigencies in calm, businesslike, and

"philosophical" fashion. In mid-September, plans had been made to video-

tape a special school program of dance, musk, and recitation to be pre-

sented in the" outdoor amphitheater. A few days prior to the performance,

. problems and "bugs" developed in the video system. The operation and

management of the video tape recorder and camera had become the responsi-

bility of one student, Mike Trammell, who was particularly interested and

enthusiastic about its function and use. Neither he nor Mrs. Naumer could

account for or remedy the problem's. Fortunately, representatives of the

distributor of the video equipment were contacted and arrived at ihe Imtitute

just a few hours prior to the scheduled time for taping the performance.

Taking advantage of the presence of the company representatives, the librarian

arranged an impromptu in-service training session for the teachers and AV

students. The demonstration and instruction session evoked enthusiasm among

the teachers in the possibiiitks for using television in classroom projects.

Immediately following the demonstration, the librarian transported

the equipment to the outdoor amphitheater, where it was discovered that the

electrical outlets were not convenient for flexible placement and connection

of the video system. Mr. Warren unlocked the control room in back of the
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theater to open a window through which Mike Trammell climbed to make the

necessary electrical connections; the equipment was set and "rolling" just in

time to tape the show.

The foHowing day, students crowded into the smoll AV storage room

to see themselves dancing and singing in costume. The performance had been

captured for future viewing and review; refinement in techniques and usage

would follow witii more experience. The equanimity and ingenuity of the

librarian, who faced such initial experiences with technolOgy under challeng-

ing and difficult circumstances, were worthy of the heroine of The Perils of

Pauline" I

Use of the. Library-Media Center

In an editorial, "Short Cuts to Revolution," the comment was made:

11"We may have more action in the library than in the gym.
1 Such prediction

was borne out by observation at the lnstitute's library.

Students wandered in and out of the media room to see what was

going on or to participate in the "action." They particularly liked the 8mm

projectors. Because of a limited selection of !Oop cartridges, they would

often run the same film over and over. The phonographs were used constantly,

either for recreation or as part of a class assignment. One morning, a

'Editorial,
"Short Cuts to Revolution," School Library Journal,

September, 196, p. 37.
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studenri using earphones, became so irrthiersed in the .musie that he became

pb!ivious to his surroundings and *sang along with the recording in loud voice.;

with an understanding smile, the I ibrarian reminded him to control the volume

of his song. With 'the receipt of each new piece of equipment, i-he students

in the AV course experimented and applied creative ideas in its use; they

exhibited enthusiasm and interest either in making transparencies or using

the dry mount press.

The acquisition of cassette tapes opened up new doors for expel-imentation

and experience to the students and teachers. A start was made in taping

Spanish language lessons from disc recordings to tape cassettes which were

to kept in the library) One student, intrigued with the cassette tape

recorder, practiced intensively with it one whole afternoon and evening.

Her success in class the following day, with improved pronunciation and

knowledge of the lesson, was an example for other students to follow.

The possibilities were evident to the teacher, and he encouraged the students

to supplement their class work in Spanish by use of the tapes for practice.

By special arrangement with the librarian, a teacher could reserve

space and time in the library for special projects using the library facilities

and equipment. The librarian was most cooperative in making materials

available or helping to develop a class project. The previous custom of

lA set of language recordings was kept in the classroom and
inconvenient for the students to use for independent practice.
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using the library by teachers as a study hall for attendance control or

discipline was discouraged because of the numerous other activities and

responsibIlities now incumbent on the librarian.

Acting cut skits, students of a class in the performing arts practiced

before the TV camera in the media room, while their teacher and fellow

students watched. Shy and unsure at first, the students responded with

interest and analysis of self and classmates. The AV student; operated the

caMera, recorder, .and monitor. At the same time another grcup of students,

membersof a class in photography, were "shooting" the scene with- their 'still

cameras. That afternoon, there was

gym" (Plates 1-VII).

Summary

11 more action in the library than in the

The Instructional Materials Center al the fnstitute, after only one

year of planning, acquisitions, and programs by the librarian, showed a

warm, inviting atmogphere where the students felt ai ease and were stimulated

by the new materials available. Teachers expressed appreciation for the

growth of the library and help available to them in expanding their class

work.

Although there are plans for a future center with all the accouter-

ments and -convenience of space and modern technological equipment, progress

and improvement in the'now" is being accomplished through the efforts and
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ingenuity of the librarian. She has.increased the available shelf space in

the existing library by rearranging the shelves of the fiction collection,

which were, flush against the via! I, placing them at right angles to the wall,

back to back, forming bays. Currently an art class is engaged in screening

'designs on panels for the ends of the shelves io contribute to the "beautifica-

tion" of the library (Plates pp. 95-100). In a communication from

Mrs. Noumer, November 25, 1970, she commented: "We've just about fin-

ished one slide sound set . . . , have taped a .couple of NET programs and

are taping and replaying all the baskoball games.- The AV kids have now

made foi.ir 'first' films all of t'leir7 bad

Action, interest, and excitement were exhibited by students using

the new. electronic media. As. expressed by one teacher: "The library could

be the 'spaikplug' for the school." The relaxation and informality of the

library permitted freedom of expression which contrasted with the apathy and

reluctance of students to speak out under the structured formal classroom

situation. Without knowing the quantitative results in academic achievemeni-,

the writer has observed that the atmosphere of the library encourages attitudes

for acceptance of instruction through a variety of method and media.
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Chapter 6

RESULTS OF INTERVIEW AND QUEST IrNNAIRE SURVEY

Information on a subject may be obtained from the Previously publi:Aved

literctute and direct observation by an investigator. No study is complete or

frlowever, without recording the thoughts and feelings of the people

actually involved and affected, by a program. It was important in appraising

the dovalopment and impact of the conversion of the library to an instruc-

flow! materials center at the Institute of American Indian Arts to talk directly

io the stildenis, teachers, and administrat;on ond to visit classrooms to el:cit

on3 report their opinions and points of view. Que'slionnaires
1

were submitted

to a random sampling or students and reptesentative members of the separate

cicpcLimen's, nnd personal interviews were held with the Heads of the arts,

academic, and guidance departments.

The Director, Assistant Director, and Librarian concurred on the

impoitance of developing a facility using modern technology and multi-media

,

teaching methods for improving and promoting effective education to Inzlian

lAppendixes A and B.
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youth. The future success of the project involves the cooperation of other

members of the administration and financial support by the Bureau of Indian

Affairs.

The function of the guidance and counseling eepartment is to help

the students with personal and social adjustments. As stated by the Head of

this department, a variety of appropriate materials are needed :o supply expe-

rience for greater sophistication. He stated that they were planning to "plug

in" as soon as the IMC expands and becomes available.

ahead. .

The Arts Director felt that: "It was important and essential to go

. . It's more irnportant to give 'kids skill to use library materials.

. The library has made a valid beginning." He felt that artists should

be motivated to independent work and teachers should develop special projects

using a variety of materials.

The Education Specialist in charge of the academic department was

supportive of the !ibrary program both in action and words. He cooperated

with the librarian to supply help and materials as emergencies erase. He

showed personal concern for the students, feeling that academic success

depended on factors other than strict adherence to a ATuctured classroom.

STUDENT USE OF LIBRARY AND OPINIONS

Students were approached on the campus away from the library proper,

with the purpose of getting objective responses and obviating any subjective
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The rcctions of -4-udents to being .interviewed ranged from reticent shy-

ness to eagerne;s in volunteering their opinions, complaints, and ideas.

reponses were obtained from 15 boys and 12 girls (about ten

p3rcent of the student body), representing all the grades in the schocl from

-niniL thic.:3;.:,!.. the foueenti.-: year. In talking to the students, the meaning

of the term "IMC" was explained and reference to the "library" and "IMC"

was used interchangeably. The term "academic" was used as an "umbrellat'

word to refer to areas relating to the.academic courses in the school, fiction,

at periodicals.

Frequensiy cf Use of the IMC:
.The library-IMC was used by the 27 students questioned as follows:

Frequency Number of students

Not at all 1

Occasionally as needed 7

. Very much 3

One to four times a week 11

Every day 5

Two boys who were recognized as media "addicts" were among those included

in using the library every day. The one student who did not use the library

at all was a first year student. Although she could not respond to most of

the other questions, she found the orientation program given by the librarian

helpful and would like "pop" records in the 17brary.

100
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.
Of fourteen students who hod been enrolled in the Institute in previous

years, three used the library less, four the same, and seven more frequently..

It cannot be ascertained whe.t.her the increased use is due to more materic..ls

available in the library or greater sophistication and experience o.) the part

of the students in fulfilling the needs of their co, rse work in advanced grades.

Logic suggests that there is a correlation between increased use of a facility

with increased resources.

Adequacy of Moterinls for Preparing
Class Assignments

The following results were obtained regarding adequacy of matt:trials

in the liErary for completing class assignments:

Kind of material

Number of students

Enough Not enough

Art
Print materials 18 6
Audiovisual materials 12 9

Academic
Print materials 20 . 5
Audiovisual materials 12 6

Equipment 8 11

Some students answered either with firm positive or negative opinions

regarding print mate;ials, but were not as sure in assessing the audiovisual

materials, implying greater familiarity with the traditional print medium.

Several commen:ztd that although there was more equipment available this

year than last year, they would like to have even more. Several students

ILO
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said that they had not used the audiovisual equipment, did not know much

about it, but would be interested in learning. It was found, on questionina,

that those who responded that the eElOipment and materials were plentiful

based their judgment on experience in other schools where instructional media

were limited. The Xerox duplicator was used regularly to prepare class

assignments.

Use of the IMC Other Than for Assignments

The question was asked to what extent the students came freely tO

the library and what kinds of materials they sought out for pleasure and

recreation. Twenty-three of the 27 stuents.questioned stated that they used

the library other than for fulfillment of class assignments. Much of the read-

ing of print materials included Indian newspapers and perkdicals. The audio-

visual materials most often used for pleasure were recordings of Indian musk.

The most frequently used equipment were the two record players and two 8mm

cartridge projectors which were readily accessible for student use in the

carrels. Although the selection of single concept cartridge films was

limited, 1

the students ran tnem over and over, intrigued by the mechankal

operation of ihe projector. Independent learning occurred in the repeated

Observance of the films.

1 Series of single concept loop films on the rise of Nazi power in
;Germany.
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The twenty-seven students questioned reported their use and preference

.of materials as follows:

Kind of materials Number of students

Art
Print materials
Audiov:sual materiels

Academic
Print materials
Audiovisual materials

19
13

18
12

Instruction in the Use of the Library

The formal instructional presentation in use of the I ibry. given by

the libi-arian was considered helpful by .the Majority of ihe students. Their

reaction to the lecture and demonstration was as follows:

Instructional program Number of student','

Help;'ul 22
Knew already 1

Don't know if helpful 1

Need more 1

Somewhat helpful 1

Not helpful 1

Extended Hours

The students who used the _newly startel service of Sunday and

evening hours found it helpful. A breakdown of the responses showed:

Extended hours Number of students

Helpful 18
Planning to use 3
Don't know 4
Not aware, might use. 1

Not helpful 1
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Several comments by the students regarding the hours were:

Helpful, yes, but need a pass;
Yes, but only seniors and juniors allowed out of dorm;

Especially helpful Sundays;
Not used yet, but will. . . . Something to do on weekends.

The responses reflected the newness of the service, need fcir better communi-

cation with the dormitories, and Sunday hours more attractive than weekday

evening hours.

Comments and Suggestions on Resources
and Library Service

The students were very interested and open in giving their comments,

opinions, and suggestions on types of service and materials that they would

like in an instructional materials center.

Print materials. On print materials, the following suggestions and

observations were made:

More science fiction. . . . More on hislory of Mexico c id early
civilizations;

More books on Ottawa and Chippewa in art;

More Indian magazines;
Good to keep newspapers of other schools. Life and Time

are good to learn what goes on outside;

Not enough books on Indians. Bad from BIA to 1A1A;

More books on acting and dancina;
More than one copy of periodicals and new books;

More books on Shoshone tribes. More art books on tribes. More
colkge level books in sciences;

1 04
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Need more poetry and general fiction. . . .. Great for Indians

. and bici. graphy but need classical literature;

Greater .variety of magazines;.

More books in modern dance and choreography.

The one recurring word in these responses was "more," but one student

observed that it was better this year than last. There was wide range

of individual interest shown. Although students wanted books about their

own tribal backgrounds, there was a sophistication in desiring books in other

subject areas.

Audiovisual materials. Recordings were by far the most popular

audiovisual item, possibly because of greater familiarity and accessibility.

Three young people simply said "more records" of any kind. Others expressed

their preferences and opinions by:

More Indian records Chippewa, Ojibway;

More topes of all kinds;

More filmstrips;

Very good. . . . Boosts abilities to understand;

Movies on acting . . . and Tsimshian records;

More Western classical music. . . . More folksingers like Joan
Baez or Buffy St. Marie;

Like _to see more. . . . Nice program as far as it goes. .

More records and sound tapes such as Beethoven;

More poetry records, as Edgar Allen Poe.

Equipment. Seven students expressed the need for more record player's

and 8mm curtririge movie projectors. Other observations made were:
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Not enough to go around;

Very good;
Usually broken (record Player), or someone else using it when

wanted;

Like to see film-making equipment, more tape recorders, slow-
motion camera;

Better Xerox. Better budget for reproduction.

Training in use of audiovisual media. Seventeen students indicated

that they would like to leayn more about audiovisual technology and would

welcome more instruction and training in use and preparation of audiovisual

materials. The following comments were made abc.ut courses for AV use:

Interested, because in the future there be more used in
education;

Necessary to learn, to prevent damage to equipment;

Not necessary;

Need to use it. Only way, is to use it.

Services by the library staff. Twenty students evaluated the services

by the personnel of the library variously from "It's all right" to "Great real

good." Other students observed:

Very good, but need more workers. The librarian is always
busy, not available to answer questions;

Friendly and help out with problems. Usually there are students
working there, and it is good for them;

Not enough staff to help people. Too few for pc,rsonal help;

More promptness needed;

Appreciate informality and freedom to use and explore media.
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TEACHER RESPONSES ON USE OF INSTRUCTIONAL MEDIA

Eleven teachers who graciously allowed themselves to be Lnterviewed

answered questionnaires on their use of instructional media in the classroom

and gave their opinions of the materials center p-uoram developing in the

library. Six taught academic subjects, and Five were in the arts department.

They represented one-third of the faculty at the lnstitu, Their responses

to the question of the special learninc_3 needs of their students hcve beel

reported in Chapter 3 under Instructional Program and Neds of Students,

page 50.

Use of Audiovisual Materials in the Classroom

Five teachers of academic subjects said thot they used one or more

types of AV equipment in the classroom. One teacher reported taking an

AV course at a university during a summer session. The types of media used

were:

Media used Number of teachers

Films 5
Filmstrips 3
Slides 2
Opaque projector 1

R ec ord ing s 4
Models 1

Pictures 1

Overheaa projector 2
Bu I 1 et in board 1
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They said that it was difficult to obtain equipment readily. Films were

obtained from the Instructional Services Center, Brigham City Utah. -One

teacher, who L.Ied very- little in the Classroom other than occosional films,

brought classes to the library for the librarian to guide the students in use

of equipment because of her own lack of famiiiarily with the equipment.

Not included in the questionnaire survey was one teacher, who was observed

teaching a class using films and prepared transparencies with an overhead

projector coordinated with a lecture.

The arts teachers found less opportunity for using media technology

because their subject areas required active work and participation of tbe

students in the studio. Three teachers 'on occasion Used some media aids:

Media used Number of teachers

Films 1

Overhead projector 2

Tape recorder 2

Recordings 2
Slide projector

Comments of the teachers included: "Would use film if available; slide

projector should be in classroom for lecture; anything in AV would be useful

for art history."

Resources in the Library-IMC

Eight teachers reported that the resources of the IMC were helpful in

providing supplementary materials to the students for their class work. Two

areas that were not adequately covered were mathematics and business.

,ios
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- get it.
;
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Print materials. Teachers commented on the print materials available

in the library:

Good far references. . . . Sends students to IMC;

To some degree limited;
Need more in the area of sculpture;
Very nice Indian collection; . . Need fiction, novels,

short stories, plays and poetry;

Pretty good. . . . Getting better. . . Real good things
coming in;

Some older books valuable. . . . Need additional current
prbfessional materials and journals;

Getting better since 1969. . . . Improvement in materials and
accessibility.

Aticliovisual materials. Teachers rated the AV resources of the

library as:

AV Materials helpful Number of teachers

Yes 5
Pretty good 1

No 1

Other comments on the materials presently available were made: "Don't use

too much; Not yet but will be; impressive; Noi enough on Indians; Adequate

in field, would like some film; Filmstrips need up-dating; Improvcs.d; Inade-

quate for subjeCt; Nan to use filmstrip in library research."

./ 09
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Equipment. The teachers' evaluations of the equipment obtained in

the post year were:

Equipment helpful Number of teach,i's

Yes 3
Adequate 2
Could be increased 1.

Limited until recently 1

Don't know yet 3
No 1

Two teachers made special mention of the value of the Xerox machine in the

ibrary..

Other opinions expressed were:

Up-to-date;
More slide projectors and tape recordings needed;

Would like photo-copy machine permanently;

Have opaque projectors available, but not through IMC. . . .

Library equipment limited;

Looks great; expects to use more;

Nat adequate, short on record players;

Need more record players and more tape recorders, reel-to-reel
and cassette. . . . Welcomes microfilm;

Good for high school of this size.

Inter-disciplinary Programs Using Media

When dsked whether inter-disciplinary programs would be helpful in

teaching their subjects, five teachers were not sure what the term "inter-

disciplinary" entailed. On explanaiion, eight responded "yes," one thought

it would be questionable, and one said there "might be toom for it." Others

410
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commen;-ed that: "Anything would be good that would help focus attention

and make them [students; aware of what the world's about; It would work with

Indkin culture and tradiiicnal techniques." One thought it might be inter-

esting, especially with art and history. Another said: "It would be helpful

in social studies. . . . Done occasTonally, it wouid be very good, possibly

with the orts."

In-service Training in Use of Audiovisual Materials

Before the school year began, the librarian conducted an in-service

training session for the members of the faculty. They generally acceded that

it was heipful. Comments about future instructional programs on the IMC

equipment and materials in-Auded the suggestion for smaHer group sessions.

One teacher felt that training meetinas were not ne0ed unless new materials

and information became available; another said that she hadn't had any yet,

but needs and wants guidance.

Present Library-IMC Program, October 1970

Seven teachers could not see any perceivable difference in classroom

interest by the students since the inception of the IMC program; one reported

definitely "yes"; two, "no"; and one, some increased interest." The library

with its increased acquisitions of media and incipient IMC program has only

been functioning since the start of the school year, :".eatember 1970. Thus,
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any judgment of its compensatory value for educational achievement is

.
premature.

Observations by teachers. Generally, the comments made about The

present program conducted by the librarian were enthusiastic, and hopeful:.

Doing a 'darn' good job, so far:

Fine start;

Open., coope.rative;

Happy the way things are shaping up. . . . Gets books when

ordered;

Need a bigger budget. Doing what can, with what available;

Non-verbal people may expand in process of 'doing.' . .

Difficult lo get students to open up in -straight lecture.

Librarian doing a great job.

Suggestions by teachers. Su.,:gestions for additional rnalerials,

equipment, and services in the IMC were raade by the teachers interviewed:

Need facilities for making slides;

Students need instruction in making films, taping programs, and

involvement in creating visual materials;

Can use anything made available through library.. . . . Source

of information for whole school, not only own department;

Would like mate.7als on experiences of others engaced in business
or selling, specifically, art. . . . So busy wilh fundamentals,
II catching up"; no time allowed for exploration;

Looking forward to complete cataloging;

Would like a complete duplicate set of photos from Smithsonian
showing histo., of Indian life. . . . Need more time for
organization of what already started;

.1_12
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As many well-illustrated art books as possible, especially dealing
with Amarican Indians;

Need more space, additional. monthly art magazines. . . .

Since time as student at IAIA in 1962, great strides, extremely
big improvement;

Would like a set-up where five or six top students could work
independently for enrichment cp-I enaHe them to progress at
own level. Would like the more able -,tuclon4's to proceed
at own pace in IMC without burdening theY librarian and
requiring teacher supervision; would like to devote time to
helping students in classroom and not need to run to the
library to check on okher groups of students.

SUMMARY

According to the responses of the qUestionnaires and interviews, the

students used the library actively and freely, but found limitations in varietz

and amount of equipment and materials that they desired. They wcre eazer

and enthusiastic working with the AV equipment presently available, which

contrasted with the boredom and apathy observed in the classroom. As one

teacher suogested: ",Non-verbal people may expand in the 'process of

'doing.

The expressions by the teachers show strongly the value and

dependence that they place on library materials and services. There is

aamiration and appreciation for the accomplishments of the librarian in the

past yea: in starting an innovative multi-media program and improving the

existing library:
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SUMMARY AND CONCLUSIONS

It was the intent of this study: (1) to identify the particular leernine;

needs of the students at the Institute of American !ndietn Arts; (2) to evaluate

the attitudes of the teachers and acceptance by the students of an insh-uc-

tioriel materials center program; and (3) to describe the inception of such a

program.

The problems of e:lucation for Indian youth.were described in a

survey of the literature dealino \eith the historical background of the relation-

ship of Indians and the United States Government. Poor academic achievements

resulting from cultural and social conflict have been reported in studies by

investigative bodies and educators. Different ttaditions and language ha.fe

created resistance to learning in a mono-cultural, anglo-oriented school

system.

Changes in ;-,1!ttitude on the part of educators, different forms of school

direction and control, and innovative teaching methods have been proposed for

more effective educcdional prog,-cere;.

The Institute of Arnc:ricail Indian Arts is a specialized school which

emphasizes Indio!, values and 1ciy cod fosters pride in Irdiar! heritecte
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through the study of the arts, Western and Indian. Although ihe students are

accomplished artists, they lack communication skills and a good foundation in

the "three P.'s" reading, writing, and arithmetic which hampers academic

achievement. Through the development of an instructional materials and

resource center, using modern media and technologi, it aims to overcome

deficiencies in previous educational experience and provide materials for

enriched learning, locally and to other schools.

Development and implementation of an instructional materials cenLer

was started in October 1969, as part of the long-range plannina for a major

media center facility and prograril by 1977 at the Institute of American Indian

Arts. During FY 1969-1970, $16,000 was allocated for improvement and

development of the existing library. Of this amount, $9,000 was obtained

through Title I of the Elementary and Secondary Education Act. Expenditures

included $8,000 for audiovisual equipment, $3,500 for audiovisual materials,

and S3,000 for new books. At present there are 10,000 books in the library.

The new equipment and materials were available at the start of the school

year, September 1970. An active library program, conducted by the librarian

provided in-service training for teachers, orientation courses in the use of the

library for the entire student body, and an elective course for students in the

use and application of AV equipment and materials.

Six weeks of observation were made by this investigator at the school

during Septembr and October 1970 to ascertain th..L impact of a library

1 5
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program involving audiovisual materials on students and teachers. Attitudes

. to and-acceptance by teachers and students of the instructional media were

elicited by interviews and questionnaires. Answers and opinions indicated

enthusiasm and support for the cheinges and accomplishments in the library

in so short a time. Hopes were expressed for continuation and growth of

the program in services and materials. Freedom of expression by the students

using the audiovisual media in the library contrasted with the disinterest and

apathy often exhibited in the classroom. The importance of a strong media

center prcgram was expressed in comments by teachers: "The library could

be the 'spark plug' of the school"; "Non-verbal people may expand in the

process of doing."

The strides that the library has made in a si,ort time toward becoming

an effective instructional materials center have been largely due to ihe work

and capability of the present librarian with the support and cooperation of the

Institute's Administrators. Further development of an integrated instructional

matecials center program requires additional facilities, equipment, materials,

and trained personnel. Interest, cooperation, and adequate funding are needed

in the ensuing years to accomplish the obiectives and specialized functions of

a dynamic media and resource center for Indian culture and art at the Institute

of American Indian Arts at Santa Fe, New Mexico.
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APPENDIX A

STUDENT QUESTIONNAIRE ON USE OE INSTRUCT IONAL
MATERIALS. C ENTER (C)

Institute of American Indian Arts
October 1970

Student: M or F No. of years at IAIA Grade:

1. How often do you us:74 the IMC ?

2. If enrolled.previous years, do you use 1MC more, less or the same?

3. 'Do you find enough materials in preparing classroom assignments?
Art Academic

Print materials (books, periodicals, etc.):

Audiovisual materials:

Equipment:

4. Do you use NC for materials other than for ck,ss assignments?
Art

Print materials:

Audiovisual mai erials:

Equipment:

Academic

5. Do yo.. find instructional program in using IMC (library) given by staff helpful?

6. Do you find the extended hours (evenings and Sunday) helpful?

7.. Comments and suggestions:

Print materials:

Audiovisual materials:

Equipment:

Training in use of AV:

Services by staff:
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APPENDIX B

TEACHER QUESTIONNAIRE ON USE OF INSTRUCTIONAL
MATERIALS 'CENTER (IMC)

Institute of American Indian Arts
October 1970

1. What are the special learning needs of your students?

2. Do you use audiovisual materials in the classroom?
If se, what?

3. Are the resources of the IMC helpful in provkling supplementary materials?

Print materials (books, periodicals, etc.):

Audiovisual materials:

Equipment:

4. Are there any perceivable differences in classroom interest or work of
students since inception of the IMC program (Oct. 1969-Oct. 1970)?

Would interdisciplinary programs using multi'-rneaia be helpful in teaching
your subject?

6. Comments (present program):

Printed materials:

Audiovisual materials:

Equipment:

1n-service training in use of AV materials:

7. Suggesiions:

Additional mecrerials, equipment or serv:ces:
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APPENDIX C

STATEMENT OF PURPOSE
INSTITUTE OF AMERICAN INDIAN ARTS

SEPTEMBER 1968

The Institute of Arnericon Indian Arts is an accredi!ed high school, and post-
graduate school, established to assist ihe American !ndion in the constructive
use of the unique vcdues of his culture, through emphasis of the arts. The

over-all program a balance between a;-ts education, a strong academic
support curricula and a comprehensive human development (student life) pro-
gram. The program, when meeting this broad objective, is under continuing
study fer potential application of technique's elsewhere in the Bureau and
public education, where Indian stucients are invelved. The accomplishments
of the program are reflected in students 0) entena coHeges or pursuing
studies in specialized schools; (2) guining professional status in the arts or
crafts fields, or (3) being gainfully employed in related vocations all with
an awareness of individual worth in today's society.

The curricula is many-fold and includes inseparable institutional provisions for:
0) continuous development of an educational envhonment to assist young
Indians toward full realization of their creative and inteHectual powers, wiih
special emphasis on the discovery and full utilization of their unique cultural
strengths; (2) a terminal arts training program for talented, but academically
limited, students ernphesizing vocationally oriented production and actual
business operation for the artist-craftsman; (3) an academic program that pro-
vides education'al preparation in ail learning skills and subject fields requisite
to advanced study or direct cpplication in any field of interest to the individual
student; (4) accdcmic studies that provide correlative support to the arts
through hwestigation of background subject matter that the student may employ
in arts expression; (5) broadly based, yet specialized, language arts pragrami
leading to maximum effectiveness in oral and written communication; (6) the
continuous development of progiams designed to set an air of appreciation and
an atmosphere of receptivity for Indian cultural contributions: i.e., develop-
ment of American Indian theater; wkle use of exhibitions and student produc-
tions; publication of significant literary achieverneets; sales promotion for arts
and erei'ts; development of a unique repository Instructional Materials
Center of resource materials relating to traditional ond contemporary Indian
cultural development; and (7) work with Bureau and other educational agencies
in the deveicpmen; of art ectivities and genera! cur-iculurn improvement, and
lend assistence to in-service training programs.
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APPENDIX D

MAJOR ACCOMPLISHMENTS: 1967-63
INSTITUTE or AMERICAN !NDIAN ARTS

SANTA FE, NEW MEXICO

ART AWARDS

-Second National Invitational; Center for the Arts of Indian America,
Washington, D .0 .

-Scottsdale National Indian Arts Exhibition; Scottsdale, Arizona
-Heard Museum Indian Arts and Crafts Show; Phoenix, Arizona
-23rd Annual AmeTican Indian Artists Exhibition, Philb,-ock Museum;
Tulsa, Oklahoma

(1968 entries in the abcve shows brought 60 prizes to current IAIA studen;s
and 22 prizes to former students.)

CRFATN.E. WRITING

-Scottsdale.National Indian Arts Fxhibition; Scottsdale, Arizona
(1st and 2nd prizes)

-New Mexico Srate University's High School Creative Writing Awards
(7 awards and 3 honorable mentions)

-Five sales of prose and one of poetry for nation-wiJe textbook use.

MUSIC

-E-YAH-PAH-HAH Indian Chanters gave programs at local pueblos, Old
Laguna Pueblo, Navajo schools at Fort Wingate and Tohatchi; Recordings
sold rut and new publication received June .1963.

THEATRE

-Performing Arts' first repertory season. 900 community people saw 30
performances. Troupe toured Oregon and Washington Indian centers in

June 1968.

STUDENT SALES

-"HOOKSTONE," student operated sales center of student.work, netted
over $10,000 for Student Senate act:vities and brought equal proftt to
student artists.

427



131

DANCE

-Traditional Indian Dance Club gave 19 special performances away from
MIA and hosted a pow-wow in May 1968.

TRAVELS

-National Art Education Association Western Conference, Salt Lake City,
Utah; March 1963; 6 students and 2 staff membe s gave demonstration
proaram.

-Center for the Arts of Indian America, Washington, D.C.; 6 students set
up exhibitions 1967-68.

-Southwestern Indian Pageant, Tucson, Arizona; 10 students and 2 staff
members presented Indian fashion show, January 10-14, 1968.

-"Hemisfair," San Antonio, Texas; 14 Navajo studi-Ints and 3 staff members
demonstrated art techniques and traditional dances honoring Navajo
Centennial, June 8-16, 1968.

PUBL IC ITY

-Special features in LIFE, NEW YORKER, THINK and NEW YORK TIMES.
-Four students and one staff member presented program about fAIA to 15
BIA schook from Oklahoma to AlaFko.

SPEC IAL PROGRAMS

-Quilaut Eskimo Exhibit, IAIA Gallery; April 1968; hosted by 5 Eskimo
students and well attended by community.

-Society for American Archaeology Conference, Santa Fe; May 1968; over
95 students, arts and kitchen staff participated in N IZHONI, an evening
of fea.,ting and dancing for the 500 delegates. Proceeds 'of $1,000 given
to Traditional Indian Dance Club for costumes.

-Arts and Crafts of North American Indian Exhibition, Buenos Aires,
Argentina; 90% of items shown are by students and staff of IAIA; visited
by 35,000. Same exhibition has been in Edinburgh, SciptIand, and Ankara,
Turkey. Currently in Lima, Peru, end will be shown in Mexico City,
September 1968.
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APPEN.DIX E

LIBRARY BOOK INYENTORY REPORT, JUNE 1970

Institute of Arclerican Indian Arts

Classification

Number of
books in

collection

Genera li:Ies
001-099 41

Philosophy, etc.
100-199 86

Religion
200-299 .52

Social Sciences
300-399 393

Languaoe
400-499 39

Pure Sciences
500-599 308

Technology
600-699 228

Recreation
790's 62

Literature
800'5 441

H istory
900-999 1,104

History - Indian
970 's 1,249

129

132

Number of
boo'.s with-
out ;:ards

Books
lost

Books
withdrawn

11 3 3

7 9 11

2 1 16

19 12 91

2 11 24

37 13 49

39 14 71

11 2 0

46 12 103

65 35 56

79 172 0
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;

Classification

APPENDIX E

Number of
books-in

collection

continued)

Number of
books with-
out cards

Books
lost-

Books
withdrawn

Biography
92 and 920 507 72 6 93

THE ARTS - 700's
Art- - Reference 50 5 1 0
Art - Limited Circulation 19 . 5 1- 0

Arts 939 58 57 22

REFERENCE 560 48 7 6
LIMITED CIRCULATION 95 30 1.4 0

FICTION 1,138 37 56 605

SHORT STOR IES 94 17 5 30

7,405° 590b 431c 1,187d

aTotal now in collection.

.bBooks without catalog cards.

cLost over period of 3 years.

dBuik were unsuitable reading- level or textbooks.
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APPENDIX F

PROPOSED MEDIA PROGRAM BY LIBRARIAN
SPRING 1970

Media Program Emphasizing Student Core Group Activities
Relating to Cultural and SeIC Anareness

Under a Title I grant this school year, the library has not only been able to
upgrade its collection but- also has moved toward a multi-rn3dia operation.
Among new materials are recordinc,s, film loops, filmstrips, sound filmstrips,
slides, art prints, and transparencies. Hardware purchased with Title I and
with regular program fonds includes tape recorders, stereo listening systems,.
loop projectors., slide projectors, super 2rnm movie camera, copy camera, and
a television camera and vkleo tape recorder.

In order to utilize equipment and 'materials and to produce our own materials,
students need to be trained in communications and media and hours of opera-
tion need to be extended. The propos-al that follows suggests a means to
involve students, media center personnel', and teachers in a cooperative effort
to brina the center's creative potential to the attention of the total program.

If. OBJECTiVES:

A. To increase The hours of operation of the Library so that students
may use its facilities during evening and weekend hours.

B. To increase visual literacy of students.
C. To extend communication skills.
D. To stimulate creative use of ovailable technology, through activities

of the "core" student studies oroup proposal below. Total student
body would be affected by research, production activities of "Com-
munications" and "Media" class.

E. To provide moans for students to evaluate, observe self-image
perceptions through creative works on film or video tape:

III. PLAN AND PROGRAM:

A. Student interest in and use of the Library has increed greatly' with
materials provided during the latter part of this school year. This
has creoted more of a demand to extend the hours of the Lib;-ary to
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evening's and weekends. It is proposed that the Library be kept open
Tuesday, Wednesday, Thursday eveninas and Sunday afternoon and'
evening..

B. It is proposed that a "Communications and Media" class begin next
fall. This would be a small aroup of students, limited to ten per
semester, who would study communications theory, learn to operate
all equipment, and begin producing studer' sound-slide presentations,
8mm films, and television presentations.

C. Teachers will be consultc-d during the summer for possible programs
to be developed in cooperation with the Librarian and the Communi-
cations and Media class. As an example, the drama students can
watch themselves on video tape to-correct mistakes as can dance
and speech students. Films and tapes can be made of pow-wows,
theatrical presentations, and other artistic activities. Special sound-
slide presentations can be develcped in the areas of Indian biography,
Indian history, traditional and modern Indian art. Such presentat-ions
would be developed primarily for IAIA but would certainly be of use
to other MA schools.

D. All students will be trained in the use of both equipment and
materials. Again, video tape can be used to cid in this training.

EVALUATION:
-

a. Through records and observation, the Librarian will denote
increase in use of Library facilities and materials.

b. An attempt will be made to correlate use of Library on the part
of individuals with their reading ability. This will be done by
keeping "reading records" on a selected group of students. The
group will be selected among students with low readina levels,
average and high. Achievement and Library use will be
correlated.

c. Students in the Communications and Media class will be evalu-
ated on creative apolications.

d. Fa.culty and students will be asked to evaluate usefulness of the
media program. 4

e. Thurston Temperament Schedule will be aivor in September and
May to the ten students participating to identify attitudes and
to determine change in attitude.
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f. The 1970 overall achievement test of the school will be compared
with -the 1971 achievement test in May to show progress made
by these 10 students. Hopefully we 'will see growth in Library

Skills and Reading Skills.

9- Circulation records of print and non-print- material will reveal
the material used, by whom and how frequently used. Records

will be examined monthly to show prugress in the Program.

h. A student questionnaire, prepared by ,he Librarian, will be given
at the beg;nning, middle and end a tine Plogram io measore the
student's attitude about himself, to measure change in self-esteem
and 'response toward Program methods.

IV. 1N-SERVICE TRAINING:

Our present Library Aid is being sent to Brigham City, Urah, to the
".nstructional Service Center, thi.s June for Intensive Training in Media.
The Librarian hos training in Communications and Media. Both of these
_staff will troin other staff mernbers and members of the Communications

and Media class through:

A. A planned program with specific behavioral objectives as goals;

B. Workshops, possibly with the help of the Instructional Service Center;

C. Vis!ts to other functional media centers in the area.

V. DISSEMINATION OF INFORMATION:

A. Faculty members will be invited to a workshop before School begins

in Augu:.-4-. At that time they will receive bibliographies of media
materials available and plans for the Communications and Media class.

B. The Librarian will work closely with individual faculty members in
developing programs to be done on a cooperative bask between the
media class and staff.

C. Orientation and research classes will be instructed.

D. Films, video tapes or other materials produced by the communications
class will be shown to interested classes, to the ertire school if of
sufficient interest, and possibly to other schools.

E. The school newspaper will carry stories on itern; of interesr.

F. Faculty members will be kept- informed of all programs developed
as well as receiving routine acquisition lists.

-.133



137

A.PPE.NDIX G

AUDIOVISUAL COURSE, FALL 1970 s?.

Institute of American Indian Arts

COURSE CREDIT: 1/2 credit per semester

GRADING: Objective standard: Ability to operate all equipment efficiently
Subjective standnrd: Cooperation, willingness to work, attendance

Generally speaking, this is a practice not a theory course. The primary

function is to provide audiovisual services to staff and students at the
Institute.

The "theory" 'you will learn:
1. You will be assig-rit-d,certain articles to read from Audiovisual Insfruction

ana other media magazines.
2: You- will learn major sources of audiovisual materials; i.e., where to

rent and buy.
3. Recuired reading:

Mauhan, Marshall. Understanding media.
American Library Association. Analo-American cataloging rules; chapters

9, 12, 13, 14 and 15.
4. Major categories of the Dewey DeaInial Classification System.

Machines you must know how to operate:
1. 8mm (Super 8 Technicolor) silent. and sound projectors
2. Viewlex filmstrip projector/record player
3. All tape recorders; including knowing how to synchronize sound with

slides.
4. Bell & Howell Super 8 movie camera
5. Overhead projector
6. Slide projector
7. Filmstrip projector
8. 3M dry photo copier and Xerox machine
9. 3M microfilm reader/printer; including microfiche attachment

10. Record players
11. APECO video camera, tape recorder, etc.
19. Dry mounting press
13. 16mm and 8mm projectors
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Processes you must know:
1 . Making color 'transparency lifts
2. Making transparencies
3. Splicing film
4. Dry mounting
5. How to change needles, bulbs, etc.

Assignments:
1. Routine library work in AV area will include rewinding topes, films,

etc., sorting slides, loading carousels, dry mounting prints, taping
78 rpm recordings, etc.

2. Other assignments will come as requests from staff members.

Project:
Each student will be required to create one audiovisual project during the
year. The subject may be one of you: own choice. You may make a vicl
tape, a sound/slide projecr, a set of transparencies with a script, an 8mrn
movie with sound, etc. The deadline for choosing a topic is.October 1.
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